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ABSTRACT. 
This study is aimed at providing the reader with a detailed description of the needs of 
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township educa~~rs ~ith regard to psychological supportrservices in Soweto high 
schools. Since the transformation of the education system in the past years, many 
township educators are struggling against incredible odds to maintain a semblance of 
I 
professionalism. This has resulted in educators becoming demoralized, frustrated and 
disillusioned. A large number of educators in township schools have expressed the 
desire to quit the teaching profession. The education authorities are beginning to 
realise this problem and it has resulted in a radical redevelopment of interest in the 
needs of educators in recent years. As a result of several complaints from educators 
the researcher decided to conduct a study on the needs of township educators with 
regard to psychological support services. 
Participants from four focus groups of educators as well as four principals were 
interviewed as the target populations in the study. A qualitative research design that 
is explorative, descriptive and contextual, specifically to the needs of township 
educators from Soweto was used for the study. Data was collected through the use of 
focus group discussions, phenomenological interviews and life studies (essays). Raw 
data was reduced and analysed by categorising in order to obtain the themes and sub-
themes which emerged. The use of an independent coder addressed the credibility of 
the study. 
In analysing the data two broad categories were identified in line with the purpose of 
the study, namely the professional needs and the psychological needs of educators in 
township schools. Under professional needs the following were most common: 
training needs, need for functional school based support teams, need to interact with 
parents, curriculum needs and lack of facilities. Under psychological needs the 
following were most common: low morale, lack of education support services in 
schools, employee assistance programme and counselling needs. 
From data analysis one of the issues identified was that many educators have in the 
past used corporal punishment to discipline learners, but since it is abolished they feel 
that power and authority has been taken away from them. The study also found that 
changes in the curriculum have resulted in the feelings of anger, frustration and 
disillusionment of educators. Another issue was that not all educators have taken on 
the role as agents of change. Many township educators appear to have marginalized 
themselves from major education debates and taken a peripheral role in education 
issues. The culture of interacting and contributing to education policy is very slow in 
taking off because of internalised oppression which is, a belief that black township 
educators will always produce poor results. 
Furthermore, the research findings exposed the fact that educators do not have full 
understanding of the role that the education support services (ESS) play in their 
schools. Although recently with the restructuring of districts, there is no clear finality 
on how these services will work as yet, but the main function of the ESS is aimed at 
being both curative and preventive. Lack of knowledge by educators about the 
psychological supp€.lrt services might lead to high level of stress, frustration and 
burnout in the township schools. 
In the final chapter, recommendations for educational psychologist role in supporting 
educators and district officials were made, as well as suggestions for supporting 
parents and community at large. 
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CHAPTER ONE 
1. SCIENTIFIC FOUNDATION AND COURSE OF RESEARCH 
1.1 INTRODUCTION 
In South Africa's past education system, psychological support services 
were virtually non-existent in black township schools. This is aptly 
summed up in the White paper 1 (1995: 1 )"Where the need has been 
greatest the service has been poorest". According to Lazarus and Donald 
(1994:8) psychological support services, where such services have been 
prevalent, have been characterized by a tendency to focus on the needs of 
the learners but not on the needs of educators. Absence of psychological 
support services have led many educators to feel exhausted, unproductive, 
stressed, prone to belittling learners and to burnout (Terry, 1997:1 ). 
Burnout has manifested itself in, inter alia, teacher absenteeism and the 
desire to quit the teaching profession (Henderson & Henderson, 1996:27). 
In black township schools the provision of psychological support services 
is a cause of concern. Under the new education system, one would have 
expected that the needs of township educators would receive the necessary 
priority from the education department, as an ideal solution of levelling the 
playing fields, giving previously disadvantaged educators a chance to be 
on parity with their white counterparts (Seroka , 1998: 19). This will, 
however, probably not be achieved overnight, and the problems created by 
the past education system and the policy of apartheid in Black schools will 
remain a problem for decades to come (Raikane, 1996: 1 ). 
Nevertheless, education is presently affected by changes. These changes 
generally involve, among other things, redress of the previous racial 
problems in the South African education system, ensuring that the human 
resources and potential in our society is developed to the fullest by 
implementation of a new curriculum. The new changes will therefore, also 
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begin to address the training needs of educators in Outcomes Based 
Education (OBE). Thus, all educators will be empowered to contribute to 
the political, economic and cultural development of the country so that all 
forms of the previous troubled education system could be gradually 
eliminated. 
To contextualize and introduce the focus of this study, various aspects will 
be covered including a discussion of the background of the study, as well 
as a statement of the problem. The study subsequently includes a 
formulation of research questions from which the aim of the study is 
derived. In view of this, the research strategies and design used to conduct 
the study are explained. This chapter is concluded with an examination of 
the structure and course of the study. 
1.2 BACKGROUND TO THE STUDY 
The post 1994 period saw reform in education being limited to the creation 
of a single, National Department of Education, the development of policies 
and passing of legislation for the newly established Provincial departments 
of education (Mphahlele, 1999: 5). It was therefore anticipated that few 
years after the new provincial departments of education had been 
established, township educators would have had enough time for capacity 
building, establishing authority at school and acquiring resources to 
change the performance of the school system for the better (Y eboah, 
1999:1). 
To put a spotlight on the performance of the schools system, the Minister 
of Education declared the period from 1998 "the period in which there 
would be targeted focus on the functionality and performance of the school 
system" (GDE Circular, 1998: 1) The concern to improve the performance 
of the school system was also reflected in the Minister's Action Plan for 
the 2000/2001 financial year in which the Department of Education 
undertook to "rebuild public confidence in the public school" by ensuring 
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that schools were properly managed and provided quality education 
(Sunday Times, January16, 2000 p20). 
In an attempt to realize this objective, the Minister of Education adopted a 
hands - on management approach. This approach involves visiting non-
performing schools, taking actions against educators for laziness and 
charging principals of poorly performing schools with incapacity or 
inefficiency (Sowetan, January 26,2000 p10). To complete the picture of 
intervention strategy in township schools, the Minister of Education 
placed dysfunctional schools under the Education Action Zones (hereafter 
referred to as EAZ). These have become a model-focused intervention, 
featuring the expertise of Labour Relations, curriculum development, 
school administration and school management officers (Sowetan, February 
23,2000 p8). The primary function of these officers is to focus on 
problems ofthe non performing schools. 
Unfortunately, despite all the planning from education authorities progress 
is very slow in the township schools. As a result the Minister of Education 
declared township education as "education in crisis" (Pretoria News: 
September 27, 1999 p3). In addition to problems already mentioned, a 
sense of alienation and loss of enthusiasm about teaching characterize a 
significantly large number of educators in township schools today 
(Dworkin &Townsend, 1992: 4). The direct consequence ofthis situation, 
is that a number of educators suffer from excessive job stress and burnout. 
Failure by educational developers to provide psychological support 
services have led to nearly 70 percent of educators and 90 percent of 
school principals to consider leaving the teaching profession (Holman 
cited in Sowetan; 1998 Friday, May 15 plO). 
Burnout is described by Lambert (1994: 1) as a form of psychological or 
physical exhaustion that occurs frequently in human occupation services. 
According to Fuber (1991: 5), burnout is the reaction to prolonged high 
stress, commonly resulting either in withdrawing or caring less, often 
functioning mechanically, to the point of exhaustion. The two authors 
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agree that if burnout is not managed properly, it may cause the educators 
to break down. The educators burnout can be seen as the product of a 
perceived gap between expectations, often developed during training of 
educators and the educators' experiences in the classroom (National Centre 
for Education Statistics, 1997: I 0). Many educators enter the teaching 
profession because of a desire to make significant changes in the lives of 
learners. These educators expect that they will influence the learners, plan 
and develop new curricula, maintain discipline and perhaps serve as role 
models for learners. 
However, educators are not prepared for an environment in which there is 
excessive paper work and planning. There is also a high rate of failure, 
high school drop out (Raikane 1997: 18), and high teenage pregnancy in 
township schools (GDE Circular, 1997: 3). In addition the burnout in 
township schools is caused by lack of social recognition of educators by 
the education department and the negative view of the society directed to 
educators. Large class sizes and lack of resources in township schools also 
contributes to the educators' burnout. The recent increase of violence and 
car hijacking in schools have also contributed to the educators' burnout 
and raised the questions about the safety of educators in schools. Another 
condition associated with burnout is limited professional opportunities for 
educators. If an educator spends many years in the same position without 
the prospect of promotion this could result in burnout. Lack of support 
from the department also causes burnout. These are some of the pervasive 
circumstances within which many educators in the townships, presently 
find themselves. 
1.3 THE RATIONALE OF THE RESEARCH 
In South Africa's development as a democratic society over the past few 
years, there has been an increasing interest in how township schools are 
performing and how these schools can improve their performance 
(Hopkins, 2000: I). To give impetus on the performance of township 
schools, major policy documents on education have appeared more than 
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any time in the past (Donald, Lazarus & Lolwana, 2002: 19). What is of 
cent;al importance in these policy documents are the intervention 
strategies that are taken by the education department. These initiatives 
include monitoring performance of the educators, introducing extra 
classes, monitoring of educators and learners, attendance of schools, 
ongoing and focused support from district officials for all township 
schools and above all ensuring full preparation for lessons by all educators 
(Circular 711999: 2). 
Through these activities the Gauteng Department of Education (hereafter 
referred to as GDE) aims to ensure that it provides the much needed 
support to as many township schools and educators as possible, so that all 
the learners can be assured of the best quality education that township 
schools and educators can provide (Circular 7 /1999:2). It should also be 
noted that this campaign is not only about bringing back a culture of 
learning and teaching in township schools but also about a culture of 
service delivery. The GDE is fully aware that it has a responsibility to 
provide a service so that a culture of teaching and learning is promoted 
(Christie 1998: 284). 
Whilst these intervention strategies are very impressive on paper, many 
township educators have expressed their difficulties in dealing with their 
learners, especially with regard to teaching and learning. Educators have 
also complained about the fact that learners from the townships lack 
discipline, they often come to school late (Pillay, 1996: 2). If we look at 
the media today, or listen to township educators at the schools, we hear 
about the very difficult situations in which they have to function (Donald, 
Lazarus & Lolwana, 2000: 19). 
A brief look at the history of education in South Africa and the literature 
reviewed shows that the facilities and education needs of black township 
educators have long been neglected (NCSNET/NCESS, 1997: 21), such 
that suffering has been part of the existence for township educators. There 
is little useful research that has been done in this area. In light of the 
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above, the researcher is motivated to conduct a study on the needs of the 
township educators with regard to the psychological support services, they 
receive from education department. 
1.4 PROBLEM STATEMENT 
Educator burnout, stress, suicide and lack of motivation are causing a 
serious problem in township schools. However, at present little has been 
done in providing psychological support services for educators in these 
schools. Educator's problems in turn may cause problems for learners. It 
is, therefore important to give attention to the needs of educators in this 
regard. 
Against this background the problem to be researched in this study can be 
formulated as follows: 
• Is psychological support services meeting the needs of township 
educators? 
• What support do the educators need from psychological services? 
• What guidelines can be developed for educational psychologists 
working in a township context like Soweto with regard to 
psychological support services? 
1.5 THE AIM OF THE STUDY 
This study is specifically directed at the needs of township educators with 
regard to psychological support services. 
The aim of this study is: 
• To explore and describe educators' needs with regard to psychological 
support services in township schools. 
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• To develop guidelines for educational psychologists with regard to 
psychological support for educators. 
1.6 CENTRAL THEORETICAL STATEMENT 
The understanding of the social context and educators' needs with regard 
to psychological support services would enable the researcher focus on 
divergent realities where each educator construct his or her own reality and 
knowledge, according to their unique social contexts and social 
interactions. (Neimeyer, 1997: 12). When placing the social context 
within the educational context, which also forms the the context of this 
study, the emphasis falls on the systems theory that sees the social context 
as being made up of different levels are referred to as systems and the 
functioning of these systems is dependent on the interaction between all 
the parts (Donald, et al. 2002:47). 
Jordaan and Jordaan (1997:40) concurs with the above authors by adding 
that human experiences and actions cannot be properly understood if it is 
divorced from the social context in which it is functioning in everyday life. 
Understanding of the social context pattern in the township schools will 
form the basis for developing guidelines for educational psychologists who 
are working with educators within the township context. 
1.6.1 PARADIGMATIC PERSPECTIVE 
Researchers always work within the context of a specific paradigm 
(Covey, 1989:22). The word "paradigm" describes the way we "see" the 
world, not in terms of our usual sense of sight, but in terms of perceiving, 
understanding and interpreting (Covey, 1989 :23). According to Husen 
(1997:16), a paradigm determines the criteria according to which one 
selects and defines problems for inquiry and how these problems are 
approached theoretically and methodologically. In the following section 
the paradigmatic perspective for this study will be presented, taking into 
account the meta-theoretical, theoretical and methodological 
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assumptions which are relevant in this research. 
1.6.2 META-THEORETICAL ASSUMPTIONS 
Meta-theoretical assumptions are not testable and deal with the human 
being and his society (Botes; 1993: 11 ). The educator in this study is seen 
as a human being and as such is a person who is endowed with dignity 
(Du Toit & Kruger, 1991:4). Within the perspective of this study, the 
educator can never be seen in isolation from prior or present experience 
and knowledge or separate from the world and people around him or her. 
We need to view an educator holistically, in his/her context. 
Education has as its concern the educator who builds his/her own life-
world within the framework of his/her abilities, limitations and 
expectations, which exist in his/her unique situation (Very; 1990:8). 
Educators must therefore be aware of their own abilities at any given time, 
which could have an effect in their striving to attain optimal self-
actualisation. One could then conclude that educators are in dire need of 
effective teaching strategies that can help them respond to challenges that 
confront them in their classrooms. 
1.6.3 THEORETICAL ASSUMPTIONS 
Theoretical assumptions are testable and offer epistemic pronouncements 
about the research field (Botes 1993:12). In this research, psychological 
support services is seen as an approach of assisting the educator to fulfil 
their professional obligation without stress. Due to large numbers of 
educators with difficulties and the scarcity of resources it is not possible 
for educators to help learners individually in township schools. Educators, 
therefore, need to be empowered to deal with these problems in their 
context. In this regard, Wilson (1991 :78) sees the role of educational 
psychologists, because of their skills and knowledge they have, as offering 
educators the opportunity of in-service training, to deal with their specific 
needs pertaining to the psychological support services. 
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In addition to what educational psychologists are expected to do, Hanko 
(1995:146) points to their unique position because of their inter-
professional consultative skills and understanding of human behaviour to 
provide learning support specialists at schools with the kind of continuous 
support that the educators need. 
There is a tremendous shortage of trained educational psychologists to 
provide psychological support services, in particular to black township 
schools. Regarding educational psychologists, Donald (1991:38) predicted 
that nearly 2000 psychologists would be required to meet black education 
needs alone. This number gains in significance when one considers that 
the Health Professional Council of South Africa stipulates that only 
registered psychologists may implement methods to rectify and help with 
emotional, behavioural and personality problems (Law 56 of 1974 on 
physicians, dental and supplementary health services pg 2). 
1.6.4 CONCEPT CLARIFICATION 
To understand and obtain clarity of the meaning and definitions of the 
concepts and terms as they are used in the study, it is necessary to address 
the following terminology. 
1.6.4.1 Educators 
In this study the word "educators" refers to the persons who are 
involved in educating others in the formal context, especially at the 
high school level. 
1.6.4.2 Parent 
Throughout this study the term refers to: 
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• The natural biological parent of a learner 
• The guardian of a learner 
• A person legally entitled to custody (physical control) of a learner, and 
• A person who undertakes to act as a parent of a learner for the purpose 
of the learner's education at school (South African Schools Act, 
1996:8). 
1.6.4.3 Learner 
In this study the word "Learner" refers to any person who receives 
education or must receive education in terms of the South African 
Schools Act. 
1.6.4.4 Township 
In this study the word "township" refers to an urban area designated 
for black people as established during the apartheid rule such as 
Mofolo Central in Soweto. 
1.6.4.5 Psychological support services 
In this study the psychological support services include all human and 
other resources that provide support to the individual educator, and to 
all aspects of the system. While these services attempt to minimize 
and remove barriers to performance of educators, they also focus on 
the prevention of these barriers and on the development of the 
supportive environment for all educators (Lacey & Lomas, 1993: 11 ). 
1.6.5 METHODOLOGICAL ASSUMPTIONS 
In any research undertaking, it is the nature of the research question 
and the purpose of the research that determine the choice of research 
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method (Bowden, 1994:10). This inquiry is concerned with more than 
just describing psychological support services in a theoretical sense, 
which is first order method of research. It is about describing 
psychological support services from the perspective of an educator, 
which is a second order method of research. Geber (1993:15) 
succinctly captures the difference between these approaches. He argues 
that in the first order perspective, the researcher may examine and 
describe different aspects of his/her own reality, whereas in a second-
order perspective, the researcher can analyse how other people 
experience the phenomena. Describing the world from another 
individuals' point of view is a second-order perspective and is the main 
aim of phenomenological research (Mouton, 1996:20). 
1.7 RESEARCH DESIGN AND METHODS 
A brief discussion of the research design is mentioned in this chapter. A 
more detailed discussion of the design and method will follow in chapter 
two. 
1.7.1 INTRODUCTION 
The research will be qualitative, contextual, explorative and descriptive in 
nature. The psychological needs of educators from township schools will 
be explored phenomenologically and a detailed description of their needs 
will be presented. 
1. 7.2 SAMPLING 
To a great extent, the sample of a phenomenological study is contextual. 
Researchers need to circumscribe the group of people which best represent 
those under investigation so that as great an internal variation as possible is 
captured in the sample (Maxwell, 1996:70). It follows that such an 
approach increases the probability of finding the full range of conception 
that exists in any given population, and this approach is called "purposive 
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sampling". Accordingly, the target population is educators from township 
secondary schools. Participants that make up the sample are selected on 
the basis of their ability to answer the research question (Creswell, 
1994:148). 
1. 7.3 PILOT STUDY 
In this research a pilot study will be conducted first to determine if the 
required information will be gained by the questions posed to the 
educators, and seemingly whether the method of questioning, is suitable to 
attain in-depth information. The pilot study will also help the researcher to 
correct any mistakes that may occur during interviews, with regard to the 
interview itself, the setting, and/or recordings (Glesne & Peshkin, 1992: 
31 ). Participants for the study will be drawn from the target population, 
which is educators from township secondary schools. 
The aim of a pilot study is to redefine the data collection plans with respect 
to both the context of the data and the procedures to be followed (Yin, 
1989: 80). This helps the researcher to overcome some of the negative 
aspects of the research process. 
1.7.4 DATA COLLECTION 
Phenomenological research data are generated using methods, which will 
allow openness and variation in responses and do not limit response 
alternatives (Mouton, 1996:26). Although interviews are the preferred 
way of data collection in phenomenological research, there are other ways 
such as drawing, writing and acting (Francis, 1996:38). 
In this study, the data will be collected by means ofthe following methods: 
• Focus group interviews 
• Phenomenological interviews. 
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• Life studies (Essays) 
The researcher will also use field notes to expose more data for analysis. 
1.7.5 DATA ANALYSIS 
After phenomenological data have been collected the interviews are 
transcribed and the transcripts are subjected to rigorous analysis. The 
main purpose of using qualitative analysis is to elicit meaning from verbal 
responses and observation (Tesch 1990:90). 
The methods of data analysis used in this study are based on Miles and 
Huberman's (1994:10) general view of qualitative data analysis. 
According to these researchers, data analysis consists of three 
simultaneous activities namely data reduction, data display and conclusion 
drawing. Each of these will be explained in detail in chapter two. 
1.8 TRUSTWORTHINESS OF THE STUDY 
· Trustworthiness implies that an independent researcher, under similar 
circumstances, would come to the same conclusion (Woods & Catanzaro, 
1998: 137). The researcher in this study will follow the criteria 
recommended by Lincoln and Guba (1985: 290) to enhance the 
trustworthiness of research. The criteria for trustworthiness include the 
following: 
• Truth value: the faith that the researcher has in the authenticity of the 
findings of the research. 
• Applicability: the degree to which the research findings can be applied 
to other circumstances and contexts. 
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• Consistency: the extent to which the findings of the present research 
would remain consistent in the event of the research being replicated 
with the same educators 
• Neutrality: the extent to which the findings of the empirical research 
are exclusively a function of the respondents and the condition of the 
research and not those of the researcher. 
1.9 ETHICAL CONSIDERATIONS 
All information gained in the study remains confidential and no details will 
be used without the consent of the participants, who remain anonymous. 
The participants will be told of the purpose of the discussion (Folch Lyon 
& Trost; 1981: 446), while all participation is voluntary. Permission to 
conduct research will be obtained from the Gauteng Department of 
Education (see Appendix A). 
1.10 AUTHORITY OF THE RESEARCHER 
I am presently employed by the Department of Education, District D 11, in 
Soweto as a counsellor, after completing my course work and internship in 
Educational Psychology at RAU. I also have a B. Ed degree in educational 
psychology. As a qualified guidance teacher, I have had seven years 
teaching experience in a township high school, in Soweto. In addition, I 
am black and have grown up in a black township of Soweto. Therefore, I 
am familiar with the township culture, which is an advantage to a 
researcher in this context. 
1.11 PLAN OF STUDY 
The rest of the research will be divided into the following chapters: 
Chapter Two: Research method and design. 
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Chapter Three: Literature review. 
Chapter Four: Data analysis 
Chapter Five: Summary, limitations and recommendations. 
1.12 CONCLUSION 
This chapter served as an introduction to the study. The background to the 
problem and the aims of the study have been described. The terminology 
relevant to the study was also defined. The research design including 
methods of data collection, the population and sampling have also been 
mentioned. Finally, a brief overview of the structure and format of the 
study is given. In the next chapter the focus will be on the research design 
and research method that will be used in the study. 
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CHAPTER2 
RESEARCH DESIGN AND RESEARCH METHODS 
2.1. INTRODUCTION 
The focus of this chapter falls on the research design and process of the 
investigation applied in the study. The research format followed 
throughout the study is discussed in detail, with reference to methods for 
data collection, data processing and the route to be followed during the 
interpretation of the consolidated data. Furthermore validity and ethical 
issues will be presented. 
2.2. RESEARCH DESIGN 
In describing the research design, Bogdan and Biklen (1998: 49) view it as 
a reflection of the researcher's plans of how he/she is going to proceed 
with research, while Yin (1994: 18) regards it as the logic that links the 
data to be collected and the conclusion to be drawn to the initial question 
of the study. According to Le Compte and Priessle (1993: 55) research 
design involves" ... putting together, bringing to consciousness- and to the 
note book - as many aspects as possible of the research's planning and 
preparation for inquiry". It is therefore vital that a researcher has as a 
basis, a thorough knowledge of the methodological and analytical tools 
available, and their limitations. 
This study best lends itself to a qualitative research design as the 
appropriate mode of inquiry. This is due to the fact that the study aligns 
itself with some of the characteristic of qualitative research mentioned in 
various texts including Merriam (1998: 18), Creswell (1994: 145) and 
Mouton & Marais (1994: 2). These characteristics are contextual, 
explorative and descriptive in nature. 
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2.2.1 QUALITATIVE 
According to Creswell (1994: 162), a qualitative research study is conducted 
by the researcher who studies specific events in their natural setting. 
Qualitative research originates from an interest in understanding the meaning 
of human behaviour and experiences and interpretations that people give to 
events that they experience (Silverman, 1993: 24). This study is aimed at 
understanding educators' views and opinions regarding psychological support 
services. Interviews will be recorded in the participants' own words, so as to 
assist the researcher to gain a holistic overview of the context being studied 
(Miles & Huberman, 1994: 6). Merriam (1998: 11) adds that qualitative 
research also aims at eliciting understanding and meaning. Any attempt to " 
penetrate to the essence of a phenomenon can only be made by means of 
qualitative research" (Mouton & Marais, 1994:169). 
The study also focuses on how educators' make sense of their lives in 
township schools, what they experience at schools, how they interpret these 
experiences and how they structure their social world (Silverman, 1993: 24). 
In this research inquiry, the methods of data collection and data analysis will 
focus on verbal data. Creswell (1994: 162) cites the nature of data as 
comprising of people's experience and perception which are the form of 
words, with descriptive data as the product. Miles and Huberman (1994: 10) 
also state that qualitative research is process and not product oriented, with an 
emergent design and negotiated outcomes. As qualitative research is 
descriptive, explorative and contextual, a brief discussion of these concepts 
follows below. 
2.2.2 DESCRIPTIVE 
Since the aim of this research is an accurate and careful description of the 
township educators' needs with regard to psychological services, the design of 
this research is strongly descriptive. According to Merriam (1998: 7), the aim 
of descriptive research is to "examine events or phenomena ... characterise 
something as is ... with no manipulation of the subjects (educators') ... the 
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researcher is taking things as they are". Silverman (1993: 23) refers to 
descriptive research as describing the mundane detail of setting. The 
researcher will take all possible precautions to provide an accurate of what is 
being studied. Data will be condensed and ordered through the selective and 
interpretation of verbatism transcribed interviews, focus group discussions and 
the information obtained from the essays. 
2.2.3 EXPLORATIVE. 
The goal of explorative research is the exploration of a relatively unknown 
research area, and research is undertaken in order to gain new insights, as well 
as to give a detailed explanation of a process by means of observing and 
investigating the phenomenon (Mouton & Marais, 1994: 43). This study is 
aimed at exploring educators' needs with regard to psychological services 
which can be viewed as a relatively unknown area due to the fact that, until 
now educators' are not provided with such services at schools. For this reason, 
the researcher is willing to examine new ideas and suggestions and not allow 
pre-conceived ideas and a hypothesis prior to investigation, to influence the 
research (Mouton & Marais, 1994: 43). 
2.2.4 CONTEXTUAL 
The study is contextually based in black township high schools, particularly 
Soweto. It is a context in which the educators find themselves emerging from 
the violence of the past apartheid era and a history of being exploited and 
disempowered by lack of provision of psychological support services and lack 
of adequate facilities in schools. According to Lincoln and Guba (1985: 189) a 
phenomenon must be studied in its natural setting because individuals take 
their meaning as much from their context as from themselves. The 
researcher's role in this study is to gain a "holistic" overview of the context 
under study, its logic, its arrangements and its activities (Miles & Huberman, 
1994: 6). 
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Human behaviour and action always occur " in specific situations within a 
social and historical context, which deeply influences how they are interrupted 
by both insiders and the researcher as outsider"(Miles & Huberman, 1994: 10). 
To this end this research is narrative in nature because it gives a "thick" or 
"dense" description of methods used, in order to provide "a trail of evidence" 
with detailed description of the context under study (Crowley, 1994: 59; 
Merriam 1998: 11 ). This description will make it possible to determine 
whether the research situation matches other contexts, thereby making it 
possible for the findings to be transferred (Hasselkus; 1995: 81 ). 
2.3 RESEARCH METHOD 
The research methods used to collect data and the process of analysing the 
data obtained will now be described in greater detail. 
2.3.1 METHODS OF DATA COLLECTION 
In qualitative research, data collection is aimed at describing the phenomenon 
under study. Data "can be concrete and measurable ... or invisible and 
difficult to measure, as in feelings" (Merriam, 1998: 69). Maykut and 
Morehouse (1994:48) mention interviews, focus groups and field notes as 
ways of capturing data in qualitative research. To ensure internal validity of 
the study, Maxwell (1996: 75) advocates for triangulation of these methods, 
which involves collecting information from diverse sources using a variety of 
methods. The methods of data collection used in this particular study are 
phenomenological interviews, focus group interviews and life studies (essays) 
of educators. 
2.3.1.1 PHENOMENOLOGICAL INTERVIEWS 
An interview is defined as a conversation with purpose (Mason, 1996: 38; 
Merriam, 1998: 77; Maykut & Morehouse, 1994: 79). The aim of the 
interview is to get reliable and trustworthy information (Marshall & Rossman, 
1995: 82). In this study, the researcher will make use of the phenomenological 
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interviews as one of the methods of data collection. The purpose of a 
phenomenological interview is mainly to describe the life - world of the 
interviewee in such a way that the meaning of the described phenomenon can 
be interpreted. 
Participants, four focus groups and four individual interviews with principals 
from Soweto high schools, will be interviewed at pre- arranged times. The aim 
of the interview is to describe and capture the central themes as experienced 
by the participants. The interview is semi - structured, that is, it is neither a 
free conversation nor a lightly structured questionnaire. The focus will be on 
themes rather than on exact questions (Merriam, 1998: 74). This necessitates 
the interviewer to assume a presuppositionless stance and be open, meaning 
that the interviewer enters the interviewing session without any hypothesis and 
is open to unexpected phenomena. In fulfilling the aim of describing the 
experiences of township educators the following would be explored: 
1. How do you experience teaching? 
2. What is your understanding of psychological support services? 
3. In what way can you benefit from such services? 
4. What are your needs with regard to the provision of psychological 
services? 
5. Do you experience any impeding factors at schools with regard to 
the provision of such services? 
6. What enabled you to cope with the role you have played so far? 
The way the questions will be presented depends on the responses of 
participants. Some of the questions will be a follow-up on what participants 
have said. The participants will be allowed to talk with minimum interruption. 
The interview questions will be terminated when it becomes apparent that the 
pool of data is saturated and themes are repeated, with no new themes 
emerging. 
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2.3.1.2 FOCUS GROUP INTERVIEWS. 
A focus group session is defined by Folch- Lyon and Trost (1991: 444) as a 
discussion in which a small number (usually 6 to 12) people, under the 
guidance of a moderator (in this case it is the researcher), talk about topics that 
are believed to be of special importance to the investigation. Focus group 
interviews are carefully planned discussions, designed to obtain perception on 
a defined area. In this study the educators from four Soweto high schools, 
discuss their personal experience regarding psychological support services in 
the township schools. During the discussions the researcher will make use of a 
variety of interpersonal and communication skills adopted from Engan, to 
facilitate the process of interaction (EGAN, 2002: 87). Since interviews take 
place through a dialogue, some of the techniques to be used are: 
(a) Probing: It is an open ended means of acquiring more data about 
something. Example of probing is: " Tell me more" (Egan, 2002; 
121 ). 
(b) Paraphrasing: It is a skill that is used by facilitator to indicate to the 
participant that he understand the content of his or her 
communication. The facilitator repeats the essence ofthe 
participant's message in his own words. This response 
helps the facilitator and the participants to focus on the key 
issues under discussion and keeps the conversation on track 
(Egan; 2002: 190). 
(c) Reflection: This refers to a rephrasing ofthe affective part of the 
participant's message. Its purpose is to encourage the 
participant to express more of his or her feelings 
intensively. 
(d) Summarisation: It ties two or more paraphrases or reflections that 
condense the participant's messages or the sessions. It's 
purpose is to tie together multiple elements of the 
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participant's messages and to identify a common theme or 
pattern. It is also used to interrupt excessive rambling. 
The role of the researcher is then to direct the discussions of topics and 
encourage participation in an unbiased manner. Krueger (1998: 5) emphasizes 
that in a focus group interview questions should be indirect, simple and the 
"why" questions should not be used, as it can be interrogating to the 
participants. The verbal data collected is recorded, and the field notes should 
also be written. The focus group interviews will be conducted until the point 
of saturation of data. 
2.3.1.3 DATA COLLECTION: LIFE STUDIES 
When the researcher uses life studies as a method of data collection. He/she 
requests the participants to give a description of a specific period of their lives. 
This helps to convey how the social context gets played out in the lives of 
specific individuals. It also helps the researcher to get a sense of how things 
were before he started with his study and it enables him to see how people 
choose to describe their own lives. In the present study educators from four 
Soweto high schools will be asked to write an essay on their psychological 
needs in the last decade of their lives. This will reflect their experiences in 
township schools. 
2.3.2 SAMPLING 
Qualitative researchers usually work with a small sample of people, situated in 
their context and studied indepth (Miles & Huberman, 1994: 27). According 
to Maxwell (1996: 70), sampling in qualitative research is not confined to 
people, but include settings, events and processes. Appropriate participants 
that make up a sample happen to be available for participation in the study at 
the time at which it is conducted (Creswell, 1994:148) and use is made of 
purposive sampling (Maxwell; 1996:70). The sampling population in this 
study will be chosen according to the following criteria: 
22 
• Participants are Black educators in the Soweto high schools and should 
be working and living in Soweto. 
• They should be involved with provision of some kind of support to 
other educators. 
• They should be prepared to take part in the study. 
• Gender representativeness the females participants are more than the 
males participants in the study because of higher number of females in 
high schools. 
The sampling population in this study will consist of educators from four 
Soweto high schools. The sample will be purposively selected from the target 
population with subjects chosen according to the stated criteria above. 
Phenomenological interviews will be conducted with four principals and four 
focus group interview until the data has been saturated. Fifteen educators will 
be asked to write essays. This specific group is viewed as a "bounded system" 
(Merriam, 1991: 46; LeCompte & Priessle 1993: 16), in that while the 
educators are from different schools, they were all from the same geographical 
area- Soweto. To this purpose permission is obtained from the head of the 
Education Districts Director (see Appendix A). Before the educators involved 
in the study, a pilot study is conducted and this is discussed below. 
2.3.3 PILOT STUDY 
A pilot study is carried out as a preliminary test of the project (Hadley & 
Mitchell, 1995: 174). The aim of conducting a pilot study is to overcome the 
negative aspects of the research process. With the results of the pilot study, 
the researcher is able to revise his research plans, improve inappropriate 
research questions and even further carry out procedures more skilful and 
confident (Glesne & Peshkin, 1992: 31 ). In this study, one educator from the 
sample is part of a pilot study and the session is conducted with him is 
recorded and transcribed. Once the method in the pilot study is found to be 
adequate, other educators will be added to the study. 
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2.3.4 DATA GATHERING. 
To be able to collect data effectively at school, the researcher established 
apart with the principals of the schools and the educators involved in the 
study. The researcher recognises the valuable role of the school based 
support teams in the schools and will work with educators that belong to such 
committees in schools. This committees were established as the first level for 
intervention strategies in schools and addresses the educational needs of 
learners at the school level and as such educators belonging to these 
committee are acknowledgeable about the psychological needs of educators. 
2.3.5. PREPARATION OF THE FIELD. 
Several meetings will be held with the four high schools principals in Soweto 
to inform them about the study. Meetings will also be held with the educators, 
informing them of the study and at the same time encouraging educators to 
participate in the study. The researcher will spend a considerable amount of 
time, approximately six weeks, in the field in preparation for the study. 
2.3.5.1. PRIVACY. 
The researcher will use the necessary measures to ensure that the dignity and 
integrity of the educators are protected. They will be free to think and behave 
as they please, without interruption and without the possibility that their 
private behaviour or thought will ever be misused in order to embarrass them. 
2.3.5.2. TERMINATION. 
Despite the fact that the educators may have initially agreed to participate 
voluntary in the study, the researcher must be willing to terminate an educator 
as a participant, should a request to withdraw be terminated in the event of the 
study not proceeding according to the standards laid down as planned. 
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2.3.6. DATA ANALYSIS 
According to Mykut and Morehouse (1994:121 & 126) qualitative data 
analysis involves examining the meaning of people's words and action. A 
descriptive given in Bogdan and Biklein (1998: 57) states that data analysis is 
a "process of systematically searching and arranging the interview transcripts, 
field notes and other materials to increase your own understanding of them 
and enable you to present what you have discovered". In this study, the 
procedure followed is based on the methods suggested by Miles and 
Huberman (1994:10). 
2.3.6.1. DATA REDUCTION 
Miles and Huberman refer to data reduction as " the process of selecting, 
focusing, simplifying, abstracting and transforming the data that is written up 
field notes or transcriptions" (Miles and Huberman, 1994: 1 0). This process of 
meaning making continues throughout a qualitative research project in that the 
researcher makes ongoing decisions about which cases, which questions and 
which data collection methods to use. 
In this research the data will be analysed, consists of the transcribed interviews 
with respondents, Essays and the researcher's field notes. The data will be 
analysed according to a combination of the methods suggested by Kvale (1982: 
184) and Tesch (1990: 90 ). Context analysis will be done to ensure a 
systematic and objective method of analysis, objectivity in this regard refers to 
a specific kind of subjectivity where the researcher acknowledges his/her 
biases and reflect on its influence in the research procedure. The tapes of each 
session will be listened to several times in order to get an adequate impression 
of the discussion, three levels of phenomenological analysis will be used 
namely: open description, investigation of essence phenomenological 
reduction, where theory is used to interpret identical themes. 
From the outset the technique of"bracketing" (negating any preconceive ideas) 
and "intuiting"(Focussing on the topic being researched), will be applied as 
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control measure. The researcher will read through the entire transcription in 
order to obtain a holistic picture, consequently themes and categories will be 
identified. Findings together with quotations will be organized according to 
themes and categories. 
Transcripts will also be given to independent coder with unmarked transcript of 
interviews. The independent coder is an independent researcher who is an 
expect in the field of qualitative research. He/she will then code and 
categorize the data on his/her own. Following the independent codings, the 
researcher and the coder will meet in order to determine the degree of 
consensus regarding the identified themes as well as the connection between 
them. A high degree of consensus adds to the validity of the research. The 
themes and categories will then be discussed and be compared with relevant 
literature. This comparison with existing literature will enable the researcher 
to highlight unique contributions of the research. 
2.3.6.2 DATA DISPLAY. 
Miles and Huberman (1994: 11) describe data display as" an organized, 
compressed assembly of information that permits conclusion drawing and 
action". Data display in this study entails presenting the data into selective and 
simplified easily understood configuration. 
2.3.6.3. CONCLUSION DRAWING AND VERIFICATION. 
Using the various techniques described above, as well as noting patterns and 
themes, building a "chain of evidence" (Miles & Huberman,1994:100) 
becomes a possibility. These enable the researcher to begin to decide what 
things mean and to embark on the process of conclusion drawing and 
verification. 
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2.3.7. LITERATURE REVIEW. 
The literature review forms a vital component of the research process. It is the 
place where the researcher usually provides for the reader a useful background 
to the problem (Cresswell; 1994:21). According to Merriam (1998: 63) "the 
findings of a study are best interpreted in light of what was previously known 
about the topic". In this study psychological support services are examined 
against the background of the changes that have been introduced since the new 
political dispensation in 1994. 
Le Compte and Preissle ( 1993: 151) point out that literature review is critical to 
the study because the researcher formulates the initial problem, the manner in 
which he selects his methods of data generation as well as the way he collects 
data, analyses it and eventually gives the interpretation of the research results. 
Literature review serves to anchor the study in scientific truth and provides the 
framework from which to work. 
2.3.8. TRUSTWORTHINESS OF THE STUDY. 
Taking into consideration the fact that the accuracy of qualitative research is 
often questioned, it is necessary to establish validity and reliability of the 
study. The model proposed by Lincoln and Guba (in Krefting; 1991:217) will 
be used in this study. They identify four strategies with which to establish 
trustworthiness relevant to qualitative studies, namely: credibility, 
transferability, dependability and confirmability. 
2.3.8.1 CREDIBILITY 
The qualitative validity criterion, according to Brink ( 1991: 16), refer to the 
extent to which the data provides insight, knowledge and understanding of the 
meaning, attributes, characteristics and I or life styles of people under study. It 
is concerned with the truth value and refers to the confidence of the 
researcher that his/her findings accurately, reflect the actual meanings 
communicated by the participants in the research. To ensure this, the researher 
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can utilise various control measure techniques. 
Once such technique is prolonged engagement in the field. During this time 
the researcher can conduct multiple interviews with the respondents. Field 
notes will be taken throughout to ensure reflexivity. The field notes will record 
the decision about the methods used and the researchers own feelings, 
thoughts and ideas arising from contact with the respondents. The problems 
and frustration that can arise during the process will also be noted. 
Another technique of establishing credibility will involve the use of 
triangulation. This implies the use of multiple methods of data collection 
(Mouton & Marais; 1994: 19). In this research triangulation is achieved 
through various methods of data collection, namely focus group interviews, 
phenomenological interviews and life studies. Literature reviews that 
substantiate findings also contribute to the credibility of the study. 
2.3.8.2. TRANSFERABILITY. 
The second criterion of trustworthiness refers to the applicability of the 
research to other contexts and settings. Research meets this transferability 
criterion when the findings fit into contexts outside the study situation that 
are determined by degree of similarity or goodness of fit between the two 
contexts ( Krefting, 1991: 216). The researcher will present sufficient 
descriptive data to allow for comparison by other researchers (Mirriam, 
1998: 172). To ensure transferability in this study a detailed description of 
methods used in the collection and analysis of data will be given so that 
similar studies could be conducted for comparison. 
2.3.8.3. DEPENDABILITY. 
In qualitative research, the consistency of the data needs to be considered, 
that is, whether the findings will be consistent if the study was replicated 
with the same subjects or in a similar context (Brink,1991:16). To ensure 
dependability, a dense description of the research methods used in the study 
will be presented. The researcher will also conduct an audit trail. His is a 
28 
• 
technique that entail coding the data in such a way that another researcher 
can understand the themes and desire similar results. The way in which data 
will be analysed and interpreted will be carefully documented. Triangulation 
will also cater for dependability in this study. 
2.3.8.4. CONFIRMABILITY. 
Confirmability or neutrality refers to the degree to which findings are a 
function solely of the informants and condition ofthe research and not of 
other biases, motivations and perspectiveness (Krefting, 1991 :217). 
Neutrality eliminates the influence of any possible bias that the researcher 
may posses in the procedure of the investigation and in the findings. It must 
be kept in mind, however, that in qualitative research the researcher is the 
instrument in that he/she always tries to increase the contact between 
him/her self and the respondents. This makes the distance between the 
researcher and the research field unpronounced. 
It must be kept in mind, however, that qualitative research the researchers 
is the instrument, that she/he is always tries to increase the contact between 
herself I himself and the respondents. Lincoln and Guba ( 1985 :299) shift 
the emphasis of neutrality in qualitative research from the researcher to the 
data. This means that the neutrality of the data should be considered rather 
than the neutrality of the researcher. This makes the distance between the 
researcher and the research field unpronounced. 
TABLE 2.1. STRATEGIES TO ENSURE TRUSTWORTHINESS 
STRATEGY CRITERIA APPLICATION 
Credibility Prolonged engagement in Six week's preparatory 
the field. work, four focus group 
discussion, 
phenomenological 
interviews, essays and 
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Reflexivity 
Triangulation 
.. 
Member checking 
Transferability Dense description 
methodology 
Dependability Dense description 
research method 
Dependability audit 
Triangulation 
Confirmability Triangulation 
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field notes. 
Field notes taken. 
Focus group discussion, 
phenomenological 
interviews, essays, field 
notes and methods 
combined for data 
analysis . 
Independent coder is 
involve in the analysis of 
data 
of Complete description of 
methodology and verbatim 
quotes from data collected 
of Every step of the data 
gathering, analysis and 
interpretation is described 
Independent coder will be 
used in the study to deal 
separately with the data 
and compare results. 
Different data-gathering 
methods as explained 
under credibility are used 
to ensure dependability. 
Triangulation of multiple 
methods, data sources and 
theoretical perspectives are 
used. 
• 
Reflexibility Field notes will be taken to 
increase awareness of the 
influence of the research 
on the data. 
2.4. CONCLUSION. 
A qualitative research design that is explorative, descriptive and contextual in 
nature will be used in the study. Focus group interviews, phenomenological 
interviews and life studies will be used to collect data. The sampling 
population in this study will consist of educators working from the four 
identified high schools and will be involved through purposive sampling. 
After data gathering, data analysis will be done following method suggested 
by Miles and Huberman (1994). The trustworthiness of the study will be 
developed according to Guba's model (1981 in: Krefting, 1991:215). In the 
next chapter, literature review from other sources will be discussed, as they 
serve as primary and secondary sources to develop conceptual framework for 
the study. 
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CHAPTER3 
LITERATURE REVIEW 
3.1 INTRODUCTION 
It is an accepted truism that psychological support service should be based upon 
the needs of those who are to receive it. Schools' support programs, therefore, 
must be designed so as to address not only learners needs, but educators needs as 
well. In order for this to be done, a clear picture must be gained of the actual 
needs of these educators. In particular, if the support is to be experienced as being 
relevant by the educators, it must take into account, what these educators 
themselves say they would like to gain through the psychological support services 
(Euvrand; 1992: 215). 
However, little useful research has been done in this area in South Africa. 
Although the constitution of the country suggest that the educators' psychological 
needs be taken into account, the actual provisioning of psychological support 
services is not done according to policies and legislation. The aim of this chapter 
is three-fold. Firstly, it attempts to provide a historical background prior 1994. 
Secondly, it attempts to track progress regarding developments relating to 
education after the democratization of the country. Thirdly, it attempts to identify 
the challenges and the frustrations that are experienced by educators in township 
schools. Both South African and international literature relevant to the present 
study will be reviewed in order to contextualise the study. 
3.2 PRE-ELECTION ERA 
Prior to 1994, various laws existed, which allowed racial inequalities in the South 
African education system. These laws contributed to unequal funding of the 
psychological support services that was offered in schools. For many years, 
township schools suffered low level of funding which resulted in extreme meager 
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provision of psychological support services (NEPI, 1992: 1 0). It therefore can be 
said in general, the more resources were made available to an education 
department the better it was served (Donald & Metcalfe, 1992: 25). Under the 
Apartheid era, the only psychological support service that was developed for 
black schools was the PIDA system (Panel for Identification, Diagnosis and 
Assistance), which was introduced in 1987 by the Ex Department of Education 
and Training (DET). The PIDA system fell under the section of the then called 
auxiliary services of the department of education (Kriegler, 1993: 5). 
The primary function of the PIDA was to identify the learners who needed special 
attention and to provide support to those learners with problems (Mophephe, 
1990: 4). It is quite clear, that the auxiliary services in black-township schools, 
have been minimally staffed (Donald & Csapo, 1994: 15). Many educators felt 
inadequate in relation to the specialized nature of the task and resented the fact 
that under qualified educators were supposed to solve problems for which they 
did not receive training (Green et al, 1992: 10). Educators themselves however, 
suggested that this system has been inappropriately applied and the fact that it has 
been so ineffective that it constituted no real service at all. Over and above all the 
PIDA system focused on the needs of the learners but not of the educators. 
3.3 POST-ELECTION ERA 
The main problems in the South African education system are undoubtedly related 
to the troubled past and particularly to the policy of apartheid and its 
consequences. For our present purposes, what we need to understand is the nature 
of the challenges which face us now, and in the future if we are to grow beyond 
the past (Donald, Lazarus & Lolwana, 2002: 18). In order to meet this challenge, 
the Department of Education has proposed a new curriculum, Curriculum 2005, 
which is to be phased in over a number of years, beginning in 1997. Curriculum 
2005 is probably the most significant curriculum reform m South African 
education of the last century. It is deliberately intended to simultaneously 
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overturn the legacy of apartheid education and catapult South Africa into the 21st 
Century (Chisholm, 2000: 1 0). 
As the first major curriculum statement of a democratic government, it signaled a 
dramatic break from the past. The central goal of the new curriculum is to change 
the process of education from the traditional aims and objectives to an outcomes-
based education approach. The new curriculum will no longer be shaped by the 
visions, concerns and the interest of any particular group at the expense of 
another. It will bridge all, and encompass all. Education and training, content 
and skills, values and knowledge, all will find a place in curriculum 2005 
(Curriculum 2005, Discussion Documents, 1997: 1). 
Despite these noble goals for social and education change, there is a perception 
amongst educators that the implementation of curriculum 2005 indicates that the 
quality of orientation has been weak. Often what was called training was actually 
orientation (Chisholm, 2000: 51). The main problems experienced by educators 
revolved around the training of curriculum 2005 being too abstract and 
insufficiently focused on what the theory meant in practice. It was also found that 
training was too short and there was insufficient hands-on training. Township 
educators mainly expressed uncertainty about policy documents as well as the 
need to be trained on the policy of assessment (Cooke, 1997: 23). 
Although the National Department of Education has led the process of orientation 
and training, the cascade model that was used as an advocacy strategy for training 
of educators caused frustration, fear, confusion, anger and disillusionment 
amongst educators. This warranted the need for psychological support for 
educators. The problem associated with the cascade model will be discussed 
below. 
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3.3.1 PROBLEMS WITH THE CASCADE MODEL 
The greatest strength of the cascade model lay in the ideological domain. As an 
advocacy strategy, it was a bold attempt to popularize outcomes-based education 
and demystify C2005 at a time when there was a great deal of confusion and 
anxiety. (Taylor & Vingevold, 1992: 2). 
However, the cascade model has been widely criticized as an inadequate model 
for delivering effective educator training. It failed to prepare either District 
officials or school based educators for the complexity of C2005 implementation. 
In the first instance the cascading of information resulted in the misinterpretation 
of crucial information. Secondly, trainers lacked confidence, knowledge and 
understanding to manage the training process. District officials who conducted 
training were criticised for not understanding the terminology themselves and for 
using teaching methodologies that were not in tune with outcome-based 
education. Too many of those who do the training have been out of the classroom 
for too long. The training also created misconceptions that textbooks and content 
knowledge were no longer necessary in the new paradigm. The weakness of this 
approach is aptly encapsulated in the proverb the "blind leading the blind". 
3.3.2. CURRICULUM 2005: DEMANDS MADE ON EDUCATORS 
Curriculum 2005 will probably be a success if educators actually participated 
maximally in its design. Educators' participation in curriculum design is 
undeniably important because it reduces the chances of any form of resistance 
from the educators. Educators will like to be part of the process of designing a 
system that is bound to change their beliefs, teaching methods and procedures. 
Since they have their learners interests at heart they have to be part of the change. 
Curriculum 2005 might sound right but it's not difficult to see why it is 
controversial for one thing, it is going to be very expensive to implement 
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(Loubser, 1997: 14). The implementation of curriculum 2005 from education 
department point of view, will cast approximately 2.4 billions in the form of 
upgrading educators training and the provision of new textbooks to schools. It 
should also be recognized that while the education department push for the 
implementation of the new curriculum, educators are still working under 
conditions that are not suitable to their own learning and development. Indicators 
are that educators from township schools, feel overwhelmed by "barrage" 
changes, some of which are perceived to be threatening their professional status, 
job security and deeply-had beliefs (Mameweck & Speen, 1999: 10). 
Educators feel over-burdened by what they regard as excessive and unrealistic 
demands that are being made on them. There is furthermore, a perception that 
their efforts are not being appreciated and the fact that they are not being 
supported by the education department either by way of adequate resourcing or 
training. In addition to demands already mentioned, township educators feel that 
their professional image is constantly being eroded by negative media reports 
which label then as lazy, dysfunctional and disorderly (Sowetan, 2000 January 16: 
10). 
3.3.3 ATTITUDES OF EDUCATORS TOWARDS CURRICULUM 2005 
The attitudes of educators on the way the curriculum is planned and the way it is 
implemented seem to be negative (Naidu, 1996: 11 ). Another example of 
negative attitudes from educators about curriculum 2005 can be found in an 
article in the "The Star" of (1997 November 6: p24) written by Cooke entitled 
"Teachers angry over curriculum". Cooke (1997: 24) wrote that teachers and 
training colleges will not be ready for the new school curriculum to be introduced 
in January 1998. Teachers' organizations said the process has left them with no 
time to prepare educators. Voices of discontent were also being ventilated from 
within teams developing the new curriculum, many of whom were disillusioned 
with what they see as a politically motivated rush to introduce a new system by 
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the 1999 elections. Representative involved in the drafting of the new curriculum 
have said that, while they will co-operate with the process, educators would not be 
ready for this paradigm shift. 
Two of the country's largest teacher organizations, that is, South African 
Democratic Teachers Union (SADTU) and National Professional Teachers 
Organisation of South Africa (NAPTOSA) have warned that government plans to 
implement curriculum 2005 at schools, throughout the country could be scuttled if 
40000 temporary teachers are axed. In most cases, the temporary teachers are the 
ones that were trained to implement the new curriculum and are amongst those 
facing retrenchments due to government cutbacks on spending (Naidu; 1996: 15). 
3.3.4 PARENTS' ATTITUDES ABOUT EDUCATOR'S. 
According to the Department of Education (1997: 27), "Parents and guardians 
have a very important role to play in the new education system. They are required 
to share the responsibility of the education of their children with the state". 
Parents are also encouraged to further their own education and use any knowledge 
gain to build and develop their own community. The department accepts the first 
step for most parents should be the understanding of new curriculum and 
involvement with the governing bodies of schools. This they trust will ensure a 
new generation of children, well equipped to school with challenges of a changing 
society, will be developed. 
Despite the power, responsibilities and rights the new legislation had giVen 
parents over their children's schools, most parents remain uninvolved and 
apathetic. Reeves ( 1997: 5) from the Sunday Independent report that most parents 
have far from embraced their newly found democratic rights. Moheke (1998: 2) 
reiterates this sentiment by saying, that parents, who are owners of the schools, 
have forfeited their powers to teach, they have abandoned the learners and are 
giving up their right to decision making in schools. 
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To the eyes of ordinary parents in the township, they see school children roaming 
the streets when they should be in the classroom. Parents see educators who do 
not seem committed to their school work. They do see breakdown of 
administration and management in black township schools. These negative 
perceptions about education in black township schools, poses a challenges to the 
government, educators, parents and learners in restoring the culture of teaching 
and learning (Saturday Star, 1999 August 28: p 10). 
3.4 INCLUSION 
Parallel to curriculum 2005, inclusive education is among the many buzz words in 
education in the post apartheid era. Inclusive education is the term used to 
describe an education reform movement that is based on the philosophy that all 
learners can learn, and that learners with special learning needs and disabilities 
should not be discriminated against and should be included in regular (or 
"normal") integrated education classes (Donald & Lazarus 1994: 20). Inclusive 
education is also described as education that promotes the full personal, academic 
and professional development of all learners irrespective of race, class, gender, 
disability, religion, culture, sexual preference, learning style and language 
(NDOE, 1997:vi). Inclusive education in these terms therefore implies a system 
of education that is equal and accessible to all learners. 
3.4.1 INTERNATIONAL CONTEXT OF INCLUSION 
Inclusion is the focus of worldwide education reform though Burden (1995: 22) 
indicates that not all countries have adapted its principles and not all those who 
have adopted it are practicing it. Inclusion within the international context 
developed as a result of an effort to overcome shortcomings of accommodating 
and supporting learners with disabilities within mainstream education that are 
characterized by integration. Inclusion therefore meant creating schools that are 
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inherently capable of educating all learners (Dysen & Forlin in Engelbrencht, 
1999: 24-40). 
According to Vislie (Clark, et al, 1995: 43) the development of a notion of 
integrated education and the emergence of inclusive education in Western society 
dates back to the 1960's. It began with the social need to humanise the learning 
environment of learners. Recognition of the rights of all learners, including 
learners with learning difficulties began to take shape as a social imperative. The 
period was marked by a significant shift where integration as a belief system came 
about as a result of merging values and priorities. Communities began looking at 
reform strategy and policy to address segregated schooling and put the vision of 
unitary education system on the agenda. This took shape in different ways across 
the different countries. 
3.4.2 SOUTH AFRICAN CONTEXT OF INCLUSION 
Events in the development of special education in South Africa show a similar 
pattern to the one outlined in international developments. South Africa has also 
been part of the movement from segregated specialized education to inclusive 
schooling. Du To it (1996: 18) outlines the differences between the current 
educational policies with the previous ones. The essential difference is that the 
current educational policy seeks to redress the inequalities of the previous policies 
which promoted separation not only on the basis of race but also specialized 
education. As in the case of international perspective of inclusion movement in 
the Western countries, the paradigm movement in the South Africa context 
represents a major philosophy change, namely that of inherent right of all persons 
to participate meaningfully in society (Du Toit, 1996: 7). 
What is envisaged for South Africa, as stipulated in the National Commission on 
Special Needs in Education and Training( NCSNET) and National Committee for 
Education Support Services (NCESS) Report (NDOE, 1997: 20), is a system of 
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education that addresses the diverse needs of learners in a holistic way through 
progressive provision of merging learning contexts and programmes within a 
single integrated education system. Ainscow (1994: 6-7) also supports the 
growing trend in keeping inclusion the central element in planning for special 
education as this seems sensible particularly for Third World countries because of 
limited resources. 
3.4.3 EDUCATORS' VIEWS ON INCLUSION 
While the human rights argument for inclusive education is compelling, it is 
equally pertinent to keep track and learn from the debates on inclusion as this will 
promote reform in education. Starting with the views that negative inclusion has 
been the fact that if inclusive education is not implemented properly, the rights of 
learners with special needs will not be realized in inclusive settings. This fact is 
also highlighted by Slee (1994: 30) when he reiterates the argument of some 
educators and parents, namely that full inclusion is replacing one injustice with 
another. 
Furthermore, it has been found that inclusion makes additional demands on 
educators. Most educators feel inadequately prepared to meet the needs of diverse ~ 
learners in an inclusive education approach (Engelbrencht, at al 2000: 10). 
Teacher education in South Africa has been characterized until recently by 
fragmentation and deep disparities in both duration and quality with the result that 
South African educators are disadvantaged by poor quality of their training (Farlin 
& Engelbrencht; 1998: 220). 
On the other end, the proponent of inclusion argue that the schools that have been 
successful in implementing inclusive education have had necessary facilities and 
resources, both in financial and human terms, to ensure that learners with special 
needs are, in fact, included in the regular classroom and are not left behind. In 
40 
South Africa, it is the majority that were discriminated from education. It is 
important to compare our situation with other countries. 
3.5 MINORITY EXPERIENCE IN EDUCATION 
The problem of poorly performing public schools is not unique to South Africa. 
The United State and Britain have been grappling for the past two decades with 
public schools (City Press, 2000 October 29: P 17) As in South Africa, it is black 
people in the United States and Britain who are at the receiving end of the 
inefficiency of public school education. Present attitudes from those in the upper 
class in the society and limited knowledge are barriers to understanding minority 
group experiences. The most serious barriers is the common assumption that the 
causes of minority group experiences are the inadequacies of the minority group 
(Chambelin, 1999: 69). Most people have never had on opportunity to learn that 
poverty is caused by the arranged structures of the social system. 
Just like in South Africa, because of financial difficulties black parents in the 
United States and Britain are forced to take their children to public schools, most 
of which are below par. Unlike the situation in United States and Britain, in 
South Africa it is not necessarily the public education system that is below par but 
it is township schools that are in total shabbles. This situation have led Sharratt 
(1995) to say that black township schools have for nearly two decades been in 
total disarry, and continue to remain so despite the advent of the new government. 
Black township schools, are continually plagued by problems of lack of resources, 
quality teaching and poor management. Hence achieving quality in our education 
system will, first and foremost, mean ensuring that anomalies of the poor black 
township schools are addressed. Whether or not academics and politicians differ 
about the modalities of how best our education system can be transformed, is 
immaterial, what is crucial is that education stakeholders should urgently seek 
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alternatives to our public education system as soon as possible and provide the 
psychological support services to the educators. 
3.6 CHALLENGES AND FRUSTRATION OF EDUCATORS: STRESS 
Curriculum change and /or inclusion is a reality in South African education. 
Educators are already dealing with more learners with special needs in their 
classrooms and the need for psychological support is evident. However before we 
plunge in to provide the support, we need to come to a more thorough 
understanding of the areas where educators are in need of support and where and 
how they are experiencing challenges, frustration and stress. 
Stress is ordinary and commonplace, but its clearly definable properties are 
elusive (Goldberg in Travers & Cooper, 1996: 12). The word " stress" has 
become largely a buzz word that is used in a variety of settings and most people 
do not define what they mean by the word. The major problem for anyone 
attempting to read and understand about stress is that it has taken on many 
different meanings, which are sometimes contradictory and confusing. For the 
purpose of this work we will describe stress in terms of the persons response to 
some threatening or disturbing stimuli. A person responses to stress situation 
maybe physiological, psychological or behavioral. (Travers & Cooper, 1996: 14). 
In a school stressful situations may occur because of the organisation's culture, 
function, structure, the nature of the management procedures, insufficient training 
of educators, time pressures, poor working conditions and poor consultation and 
communication (Brown & Ralph, 1998: 48; Kyriacu; 1998: 7). Another condition 
of work that is associated with stress is role ambiguity (Smylie, 1999: 12). 
Ambiguity often involves a lack of clear and consistent information about duties, 
tasks, responsibilities and rights. Constraints on individual autonomy and control 
over the working environment is another source of workplace stress. Stress is 
also generally associated with work overload, poor learner behavior and a lack of 
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resources (Kyriacou, 1998: 7). Vlachou (1997: 97 mentions the enormous amount 
of stress that educators came under during the past eight years, due to their efforts 
to fulfill their increasing obligations of dealing with the new curriculum. 
The end result of educator stress, if not acknowledge is that many talented men 
and women with high expectations of achievement are dispirited and 
disillusioned. Some leave the profession, others stay but are plagued by a 
multitude of physical, emotional and behavioral stress-related manifestations 
(Milstein & Golaszewski; 1985: 17). 
3.6.1 EDUCATORMORALE 
Morale has been thought of variously as a feeling, a state of mind, a mental 
attitude and unemotional attitude (Mendel 1987: 1 0). Other authors 
conceptualizes morale as "the professional interest and enthusiasm that a person 
displays towards the achievement of individual and group goals in a given job 
situation" (Bentley & Renpel, 1980: 15). 
Low educator morale is caused by various factors in black township schools. 
Educators are being stretched to the limit. Expectations placed on them seem to 
be expanding owing to changes in education since 1994. Increasingly their role 
encompasses not only educating specific content and mentoring learners in the 
love of learning, but functioning as frontline social workers. 
In addition to being expected to deal with broader social problems that find their 
way into the classroom, many other pressures plague educators, prompting Parks 
(1983:5) to ask, "How does one compensate professionals for inadequate books 
supplies, large classes, disruptive learners, public criticism, limited assistance, 
increased duties and the lowest salaries paid to highly educated personnel in the 
nation?" 
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Black educators who had been denied better conditions of service comparable to 
those of their white counterparts had hoped to have reasonably improved 
condition after 1994. Instead, black educators found themselves on the 
unemployment market. Some educators are compelled to do odd jobs, not 
commensurate with their qualifications in order to earn a living. Those who are 
fortunate to secure teaching employment find themselves in schools without 
adequate resources and equipment facilities (Y eboah, 1999: 2). 
Lack of psychological support services and heavy educator work-load and a high 
educator-pupil ratio do affect the morale of educators. Furthermore, educators are 
threatened with redeployment and /or retrenchment, their job security is under 
severe threath. All these factors have contributed to low educator morale and 
have also eroded the dignity of the teaching profession. In expressing his grave 
concern about this situation, Prof. Kader Asmal, Minister of Education (27, July 
1999) remarked that it is time to re-assert the dignity of the teaching profession. 
3.6.2 RACISM IN EDUCATION 
Research (Hickson & Kriegler, 1996: 142) indicated that racism has negatively 
affected the lives of black learners and educators more than it has affected the 
lives of other race group in South Africa. The social reality and political 
disparities that are related to racism continue to affect our current reality. After 
all, white racism continues to complicate our relationships with each other as 
South African and also creates an abnormal society where white usually have 
resources and black people usually don't have. 
In the light of the above research findings one may argue that racism operates on 
several levels: the personal, interpersonal and institutional levels. On the 
personal level racism is reflected in the personal values, beliefs, thoughts and 
feelings of educators. These attitudes are usually best on misinformation that is 
associated with feelings. The belief that black township educators are lazy and 
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will always produce poor results, is an example of personal level racism, that has 
resulted in a number of parents taking their children to the previously advantaged 
white schools. On the interpersonal level, the personal values, beliefs and attitude 
we hold, affect the way in which we interact with others who are not only 
different, but who are also judged as " less than". In this regard black educators 
normally marginalize themselves in the policy development of the education 
department. Many educators still believe that decision about matters of 
educational policy are the task of experts. The culture of interacting and 
contributing to educational debates is very slow in taking off because of 
internalized racism from the majority of black educators (Koopman & Robb, 
1997: 27) 
On the institutional level the assumption that" white is right", has been part of the 
custom, tradition, laws, rules and regulations of South African society since the 
apartheid era. All the institutions are therefore steeped in the racist tradition that 
tends to devalue that which is African. This process is enhanced by the general 
lack of knowledge about African philosophy, beliefs and languages. Declaring 
African languages in black schools as unimportant is an example of 
institutionalized racism. It is also an effective strategy to deny and limit easy 
access to African culture and world view and to place speakers of indigenous 
South African languages at a disadvantage (Koopman & Robb, 1997: 27). 
3.6.3 HIV/AIDS PANDEMIC. 
Today, Hiv/ Aids continues to cause terrible devastation among educators. A 
study for the department of education shows that AIDS will become the single 
biggest killer of educators in South Africa (Pela, 2001: 2). Experts warn, it will 
worsen the projected shortage of educators, affect their ability to teach, increase 
infection rates among learners, change enrolment patterns and generally disrupt 
schooling because of erratic attendance rates as educators and learners take time 
to care for family members with AIDS (Pretorius; 1999: 1 ). 
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Mary Crewe, head of the AIDS Unit at the University of Pretoria, said that 
Colleges in some African countries trained more educators than were needed. 
This was because by the time the training was finished a significant number of the 
student teachers will be too ill to work, would have died or would be expected to 
die within the five years of teaching. In South Africa the government is spending 
lots of money to subsidise Universities and tertiary Institutions, but even before 
these young students can share their skills, they may die. 
According to the Department of Education's policy on HIVIAIDS, the pandemic 
could shatter the quality of education and skills development, and lead to failure 
by University and Technical school students to repay loans. The whole situation 
prompted Edcent Williams, Chief director of the Department, to say " we will 
make sure that HIV I AIDS comes into the mainstream circle of our planning". 
Many educators have recognized their risk of HIV infection and as a consequence 
are seeking out younger and younger partners. Realising this danger the 
Department of Education passed a new policy on HIV I AIDS that forbids sex 
between educators and learners, as there are fears that this could further increase 
the infection rate. In the very policy, schools are given option to distribute 
condoms at the discretion of the school community, but experts warn that this 
could hamper prevention efforts as many schools are too conservative to take such 
steps. 
3. 7 CONCLUSION 
In this chapter, the developments that took place from 1994 have been discussed. 
There is an important shift in professional values for the twenty first century. 
Curriculum 2005 and Inclusion have been part of these changes. We just need to 
exercise caution that the new educational ideologies in our education are not so 
strong as to ignore practical realities of our new democracy. In this regard the 
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educator learner ratio, scarcity of education support services, limited physical 
resource and limited trained educators will have to be accounted for by the 
education department. 
47 
~HAPTER FOUR. 
ANALYSIS AND INTERPRETATION OF DATA. 
4.1. INTRODUCTION. 
Data analysis is the process of bringing order, structure and meaning to the mass of 
collected data (Marshall & Rossman, 1989:111 ). Chapter two briefly outlined, among 
others, methods used for the analysis of data. In this chapter the results obtained from 
the phenomenological interviews, focus group sessions and life studies (essays) will 
be presented. Transcripts of each interview can be found in appendices E - L ( see 
appendices E-L: 102- 129). 
4.2. DATA MANAGEMENT. 
Data analysis in qualitative research is a challenging and highly creative process. 
Data management is an integral part of data analysis. It consist of those activities 
aimed at achieving a systematic, coherent manner of data collection, storage and 
retrieval (Miles & Huberman, 1994:428-430). The under mentioned discussions show 
that a logical account for all the stages of data management and data analysis are 
accounted for. 
4.2.1. DATA COLLECTION. 
There are three main methods of data collection utilised in this study, focus group 
interviews, phenomenological interviews and life studies (essays). The research 
process began with a written request to the research unit of the Gauteng Department 
of Education to conduct research in Soweto high schools especially those that are 
producing poor matriculation results and functioning poorly. The researcher did not 
experience any difficulty in obtaining permission for the field research from the 
Department of Education. After permission was granted, the schools principals were 
approached. Permission was subsequently given to allow educators to be interviewed 
as part of the research project. Four separate focus group interviews were conducted 
in different schools with educators. The researcher invited educators belonging to 
different sexes to cater for gender representativeness of the study. 
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During the course of the focus group interviews and phenomenological interviews the 
researcher observed the relaxed attitude from the participants in sharing the 
information. This may be attributed to quite a number of factors. One of them is that 
the researcher established a good rapport with the participants at the beginning of the 
first meeting. The second reason is the fact that the researcher is black and 
participants related freely to the researcher using their mother tongue in order for 
them to feel as comfortable as possible, and to be able to express themselves as freely 
as possible. The interviews were also recorded, and later transcribed verbatim. Field 
notes were also taken during the interview sessions. 
4.2.2. DATA STORAGE AND RETRIEVAL. 
All the interviews were audio taped and field notes of direct observations and 
reflections were made after each interview. The interviews were terminated once the 
data became saturated, in that no new topics were mentioned (Smith, 1996 as cited by 
Katzin, 2000: 2). All the interviews were later transcribed verbatim. As these 
interview transcripts formed the basis of data analysis in this study, it was important 
to ensure that the transcript were verbatim accounts of what transpired in the 
interviews, while acknowledging that at best they are, as written records, partial 
accounts of a much richer interaction experience (Poland, 1999: 29). For this reason 
the researcher made sure that he also incorporated personal reflection, which formed 
part of the field notes into the transcripts. Each of these were then analysed. Extracts 
from the transcribed interviews are attached in the appendices (see Appendices E- L: 
102- 129). 
4.3. ANALYSIS OF DATA AND DISCUSSION. 
Two broad categories were identified in line with the purpose of the study, namely the 
professional needs and the psychological needs of educators in township schools. The 
major themes were identified on the basis of two or more educators and principals 
expressing a common idea. Under professional needs the following were most 
common: training needs, need for functional school based support teams, need to 
interact with parents, curriculum needs, inadequate career guidance training and lack 
of facilities. Under psychological needs the following were most common: low 
morale, lack of education support services in schools, employee assistance 
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programme and counselling needs. These major themes each presented sub- themes. 
For the purpose of clarification and reference, a summary of the two broad categories, 
main themes and sub-themes is given in table 4.1. 
Table 4.1. CATEGORIES AND MAIN THEMES IDENTIFIED THROUGH 
DATA ANALYSIS. 
Category Themes 
Professional needs Training needs 
Sub- themes 
Insufficient training. 
Identification of learners with 
special needs. 
Need for functional school based Non functional 
support teams Appears on paper in the school 
books. 
Need to interact with parents 
Curriculum needs 
Inadequate career guidance. 
50 
Lack of parental involvement 
in township schools. 
Parents do not come even 
when children misbehave. 
Learners do not stay with 
biological parents. 
Parents believe that education 
matters are the task of expert. 
OBE frustration. 
Lack of co-ordination. 
Too much paper work. 
Assessment problems. 
Educators' lack of information. 
Not examination subject. 
Not taken serious. 
Psychological 
needs 
Lack of facilities 
Low morale 
Damaged buildings. 
Broken widows and stolen 
doors. 
Poor facilities. 
Poor working conditions. 
Work overload. 
Crime and violence in schools. 
Low salaries. 
Team- work. 
Absenteeism. 
Principal leadership support. 
Criticism by media. 
Lack of education support Minimal support. 
services. District education support team 
is not fully functional. 
Employee assistance programme. New concept. 
Counselling needs. 
Need more information. 
Lack understanding. 
Disciplining of learners. 
Job insecurity. 
Internal conflicts. 
Lay counsellors. 
In this study categories and themes will be discussed which will include quotes using 
the voice of the participants. These themes will be linked to the relevant literature 
reviewed in chapter three. Clarification of excerpts is given in brackets where needed. 
Most of the categories and themes which were found in the analysis of the 
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phenomenological interviews with principals were also found in the focus group 
interviews with educators. For the purpose of this study the information received 
from all methods of data collection will be discussed together under the particular 
themes in the section that follows: 
4.4. CATEGORY!: PROFESSIONAL NEEDS. 
Many educators struggled against incredible odds during the apartheid years to 
maintain a semblance of professionalism. This resulted in educators becoming 
demoralized, frustrated and disillusioned. Education authorities are beginning to 
realise this, leading to a radical redevelopment of interest in the needs of educators 
(Donald, Lazarus & Lolwana, 2002: 26). The professional needs which entail training 
needs and development on issues of curriculum and the need for functional school 
based support teams are of paramount importance for educators to develop a sense of 
confidence in delivering effective support to learners and educators. When delving 
into the issues of professional needs the following themes emerged: 
4.4.1. TRAINING NEEDS. 
Educators in the focus group interview stated that they need training so that they can 
cope with the challenges that are facing them currently in the teaching profession. In 
determining the training needs the following sub-themes emerged as experienced by 
educators: insufficient training and the need to identify learners with special need. 
This will be discussed further below. 
4.4.1.1.Insufficient training. 
When analysing the data from the various sources, namely focus group and 
phenomenological interviews, it was evident that the educators felt that they received 
insufficient training from the education department. This was expressed by a 
participant in one of the interviews as illustrated in the quote: "The district is 
providing training for us but the way these workshops are arranged is totally 
unacceptable" (Interview 1:1 03). This was further supported by another participant 
in the focus group interview when he said "We do receive training in the form of 
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workshops although it is minimal" (Interview 4: 119). These views were also 
supported by the principals as indicated: "The training provided, although up to 
scratch and very empowering, is not sufficient" (Interview 6:124). It was not only 
insufficient training that seemed to be a problem, educators also expressed the need to 
identify learners with special education needs. 
4.4.1.2. Identification of learners with special need. 
Some educators appeared to be lacking the skills to identify learners with special 
needs in their classrooms. As a result of late identification no remedial assistance 
could be provided. This is substantiated in the following quote: " We fail even to 
identify learners with special need" (Interview 2:111 ). This is further supported by 
another participant who said "We have children who cannot even write, those learners 
were supposed to have been identified earlier so that remedial assistance could have 
been provided" (Interview 2:111 ). These sentiments were expressed by another 
participant who said "J would like to see educators being trained to identify learners 
with special needs, we do not have to refer all the cases to the district or other 
agencies" (Interview 6: 124). 
So learners proceed to the next grade without mastering the skills necessary for that 
particular grade because of inadequate trained educators especially those in the 
mainstream education. The present need is not only to train new educators for 
specialised education, but also to upgrade the training of inadequately trained 
educators. The general educator training should enable all educators to recognise 
learners with special needs, to practise preventive teaching and to collaborate with 
specialists in carrying out remedial and corrective instructions. 
The main problems in the South African education system are undoubtedly related to 
the troubled past and particularly to the policy of apartheid and its consequences as 
mentioned in chapter 3. A brief look at the history of education in South Africa 
shows that the facilities and training needs of black educators have long been 
neglected (Donald, 1990:4). This has disturbing consequences for learners growing 
up in the township. The status quo might remain the same because services and 
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resources for black educators are vastly inadequate and even non-existent (White 
Paper, 1995:1). 
In addition, past and present training has not resulted in educators being adequately or 
appropriately prepared for the problems of township learners, schools and 
communities around them. Township educators mainly marginalize themselves from 
major education debates and take a peripheral role in education issues. There were 
suggestions that the general educator-oriented training must enable all educators to 
recognise learners with special needs. Every educator must, therefore, receive 
training in basic special education (Engebrecht, Kriegler, & Booysen, 1996: 36). 
Training in the form of workshops are strategies that are used by the Education 
Department to build capacity or to develop educators. Unfortunately workshops must 
be arranged in the afternoon or during weekends so that there is minimal disruption of 
teaching in schools. Although educators feel that the education department is 
expecting too much from them, and also putting too much pressure on them, without 
paying cognisance to their needs. It should be recognized that training needs of 
educators must not interfere with work. To ensure effective training is done and the 
processes are implemented at school level, it is vital that structures are established and 
monitored. These structures would serve to provide educators with an opportunity to 
express their needs and challenges. One such structure which could serve the above 
mentioned needs is the school based support teams. 
4.4.2. NEED FOR FUNCTIONAL SCHOOL BASED SUPPORT TEAMS 
(SBST). 
Educators in the focus group indicated that the school based support team appeared in 
the school books but is not functional. In most instances names of educators were 
submitted to the district office without them being consulted. This resulted in the 
non- functionality of the school based support team. This is explicitly stated by one of 
the participant in the following quotation: "The SBST is not functional in our school. 
We are experiencing problems, educators view it as over burden" (Interview 4: 119). 
This view was further supported by another participant in a focus group interview 
who said: "We were never consulted, names of other educators were submitted to the 
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district and that is the reason that the team is not functioning correctly. Well in this 
case it is the mistake of the SMT that is not passing the information correctly to us 
educators" (Interview 1: 1 06). 
The views of the educators were also supported by one of the principals when he 
(principal) mentioned that the SBST is non functional at his school. This is reflected 
in one of the statements: " We do have the SBST here at school but you know part of 
the problem lies with us. Educators are not prepared to go an extra mile in helping 
the learners" (Interview 5:121 ). 
A school based support team would normally consist of the principal, a small group of 
educators and key people (from the school, and perhaps from outside) who would 
meet on a regular basis (Donald, Lazarus, & Lolwana, 2002:28). Its primary purpose 
and function would be to discuss particular needs and problems referred by educators 
in the school and to come up with, ideas for individual intervention, as well as general 
and preventative action (Engelbrecht & Green, 2001:48). The establishment of school 
based support teams is in keeping with the notion that the capacity of the school 
community needs to be developed in order to ultimately meet the individual needs of 
all learners. Therefore, it is the function of such teams to address school community 
needs such as educator development and support (Department of National Education, 
1997: 88-89). The schools based support teams form an important link with the 
parents in the schools. The need to interact with parents in schools will be discussed 
further below. 
4.4.3. NEED TO INTERACT WITH PARENTS 
Generally the participants in all interviews felt that parents who did not have an 
opportunity to become educated themselves, may have a negative attitude towards 
school, thereby causing their children to view school and education as unimportant. 
These views are supported by Ntle (1995:43). This sentiment was particularly 
common amongst the four focus groups. Their concern were reflected in statements 
such as the one expressed by a participant in a focus group interview: " I do not know 
what is happening to our parents. They are afraid of their children, some of these 
problems start at home" (Interview3: 115). This view was further shared by another 
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participant in the focus group interview when he indicated that: " We lack parental 
involvement in the school. When you invite parents to come to school when children 
misbehave, they do not come" (Interview 2:109). All these views were also reflected 
in one of the essays when it was noted that: "There is no parental involvement. Most 
of our learners don't stay with their biological parents so if you encounter a problem 
you don't know whom to contact. When a parent meeting is called their parents don't 
attend" (Essay 3:133). 
Parental involvement within the schools remains far from ideal. Many educators 
complain that they struggle to get parents involved in their children's education or any 
other school activities in the township. To understand parental apathy we have to 
understand the historical reason behind it. According to Engelbrecht, et al, 
(1999:173), the disempowerment of parents in the education oftheir children is rooted 
in the total control over education exercised by the previous political regime. The 
message the State gave parents was, "give us your child to educate, let us do it as we 
see fit, and don't interfere"( Engelbrecht, et al, 1999: 174). Many parents still believe 
that decision about matters of educational policy are the task of "experts" (Garson, 
1998:1 ). The culture of interacting and contributing to educational debates is very 
slow in taking off in township schools (Engelbrecht, et al 1999: 174). 
The school "governing body" which was founded on the belief that parents should 
control the policies that determine how the children in their communities are educated 
have been cited as the forgotten players on the educational team (Danzberger, Carol, 
Cunningham, Krust, Mac Cloud & Usdan, 1987:53-59). Change in township schools 
is initiated without parental knowledge or support. Some of the educators were 
clearly concerned about taking on too much responsibility with educating learners in 
basic life-skills, saying that they want to get on with their work in the classroom, 
parents should also play their part. Their concern was confirmed in statements like: 
"Learners are highly sexually active as a result the rate of unplanned pregnancies is 
rather alarming" (Essay 2: 132). This was also indicated in another essay when it 
was reflected that: "Pregnancy is a big challenge the school is faced with, every year 
learners' become pregnant, then some drop out of school" (Essay 4: 134). 
56 
Nevertheless, Hollifield (1993:10) reminds educators that in a real parent-school 
collaborative partnership the school plays a much bigger role in assisting families, 
especially disadvantaged ones, with such basic obligation as the learners' safety, 
discipline and guidance. This should not be seen as an add-on but as part of the 
primary role of the educators working from a parent-school partnership perspective. 
Another important issue that the school based support team need to take care of is the 
curriculum need of educators. This will be discussed in the next paragraphs. 
4.4.4. CURRICULUM NEEDS. 
The proposed changes in the curriculum have been met with mixed responses of 
excitement, indifference and resignation from the educators (Naidu, 1996: 11 ). 
Although one would have expected to see somewhat more transformation in 2002, the 
postponement of the implementation of the new curriculum in the high schools could 
be some of the possible reasons why truly transformational teaching and learning 
practices were not yet widely observable in the year 2002. All participants in the 
study were unanimous in their negative opinion of the curriculum. Educators 
generally felt that the department of education is expecting too much of them, putting 
too much pressure on them, without paying cognisance to their needs. Educators 
concerns were linked to insufficient training that they received, uncertainty about 
policy documents and lots of paper work that they need to do in the classroom 
(Cooke, 1997:24). This was evident in comments like: "Curriculum demands a lot of 
work, we focus on paper work too much" (Interview 1: 104 ). This was further 
expressed in one of the essays when it was noted that: "Educators in public schools 
feel a lot of pressure because of the new curriculum changes" (Essay 1:131 ). 
Statements like these make one aware that educators do not appear to be ready to 
implement the new curriculum. The major concern expressed by all focus groups was 
the lack of training received by educators with regard to the new curriculum. Fortin 
(1997: 4) emphasizes the value of inadequate and accessible support and training for 
educators. If educators have a better understanding of change processes they would 
be more positive towards the change. This was also confirmed in studies conducted 
by Laviruver and Cooke (In O'Reilly & Duguette, 1988: 10). In this respect educators 
also have responsibility. According to Naylor (1989:3) they should explain the 
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curriculum, so that the learners know what it entails, they should ascertain that they 
understand the curriculum challenges they are faced with, so that learners can 
experience success in their activities in the classroom. Furthermore, educators should 
become actively involved in curriculum planning by urging the people normally 
responsible for curriculum design to take note of recommendation by interested 
educators. 
It must be noted also that most educators indicated that assessment is an area that 
gives them problem. The continuous assessment model (CASS) has been proposed as 
a paradigm shift, supported by the school assessment team (SAT). According to this 
assessment model promotion of learners will no longer be based on the results of 
single test or examination, but towards an ongoing formative assessment of the learner 
(Eliot, 1999: 17). Assessment encourages educators to work in teams because the 
learners' progress is assessed continuously using usual methods as well as 
observation, conferencing, interviews and even peer and parent assessments (Burden, 
1996: 97-107). Statements like this one: "There is no team work most teachers are 
confused by OBE" (Essay3: 133). This concern is further added by another statement: 
"The worrying factor is relating to assessment. The learners are pushed to the next 
grade because they have failed twice in the same grade or they are above the age 
cohorts" (Interview 7:127). 
These show that township educators are still lacking behind with the application of the 
new curriculum. This is understandable so, because the assessment policy around 
school's have revealed some "horror" stories. For example, a learner is not permitted 
to fail more than twice in the same grade, then the learner is advanced through the 
next grade although he/she has not mastered basic reading, writing and arithmetic 
(Olsen's, 1998:1). Mulholland (1998:2) in turn sees OBE as a faddish, experimental, 
expensive, complex, controversial and dangerous approach, which has been tried and, 
mainly abandoned in several countries. Lack of proper training on assessment 
warrant the need for psychological support services for educators because of 
frustrations, confusion, anger and high level of stress they experience when they try to 
implement curriculum 2005. Again, educators are expected to attend workshops and 
have to implement immediately without having time to reflect on what they have 
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learned. This is followed by a need to provide adequate guidance training for 
educators in schools. 
4.4.5. INADEQUATE CAREER GUIDANCE TRAINING. 
Many educators indicated that learners from the township reach matric without 
knowing the career path that they want to follow later on, this could be attributed to 
the educators' lack of knowledge and information on career guidance. In this regard 
Brott (1993:9) states that career awareness should be targeted at an early age and with 
regard to vocational guidance. Gitterman, Levi and Ziegler (1993:47) remark that 
career development programmes in schools must do more than provide information. 
They should be embedded in the school curriculum, starting in the primary grades and 
must take learners out of the classroom and into the community. A statement such as: 
"Guidance is not examination subject, it is not taken seriously" (Interview 2:110) 
poses serious challenges. 
According to Gerler (1991 :3) the challenge for secondary school guidance educators 
is to develop focused programmes that meet specific development needs of young 
adolescents. As they are faced with a whole range of diverse and often difficult 
problems, they must set priorities and develop programmes to meet these priorities. 
The main trust of this approach is also found in Ellis' remark (1991:1) that policy 
makers and educators should take full account of learners' personal needs in 
formulating educational goals (in this case educational guidance goals). Another 
important aspect of rendering such services in schools rest in the availability of 
facilities. 
4.4.6. LACK OF FACILITIES. 
The lack of facilities in the township schools is a serious problem. Most of the 
township schools are worst resourced because the classrooms within a school were 
damaged during the past township riots in the last decade, without major structural 
repairs being done to the schools in recent years. A statement such as this: "While 
you are talking about support services the reality is that there is not enough rooms to 
render such services" (Interview 1:1 03) raises a serious concern. This concern 
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further poses another challenge: "The whole building behind this one we are using 
has broken windows, doors were stolen by informal settlement shack dwellers and the 
toilets are in complete mess and are not taken care of" (Interview 1:1 04). 
The principal in one of the interviews differs slightly with the educators as indicated 
in the quotation: "We do have facilities even if they are not the best" (Interview 
5:121). 
The problem of lack of facilities and resources in township schools can be traced back 
to the apartheid era, with unequal funding for different education departments (NEPI, 
1992:1 0). It is a reality that township schools will have to make do with limited 
resources because the education budget is already stretched to the limit (Kriegler & 
Farman, 1996: 41). Although lack of facilities can be primarily seen as the concern of 
the government, schools and parents should not consider themselves as having no 
responsibility in this regard. Communicating with the business community in order to 
make them aware of the problems, is advocated in a report by Hamby (1989: 22). To 
ensure that educators are performing their duties at the expected levels in schools, it is 
important that the psychological needs of educators are addressed. 
4.5. CATEGORY 2: PSYCHOLOGICAL NEEDS. 
While it is clear that the professional needs are important and the lack of them thereof 
results in educator apathy, it is also important to understand that the psychological 
needs are equally important. In the second category, that is, psychological needs the 
following themes emerged: low morale, lack of education support services in schools, 
employee assistance programme (EAP) and counselling needs. 
4.5.1. LOW MORALE. 
Low morale is a problem in many schools today. It must be viewed by educators, 
principals and district office as detrimental to the total education programme. As 
Y eboah (1999:2) stated, low morale " is accompanied by frustration, hostility and 
sometimes aggression as well as lowered productivity". Low morale in township 
schools is caused by a number of factors as indicated below: 
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4.5.1.1. Poor working conditions. 
Educators in the focus group indicated poor working conditions as a cause of low 
morale. This is reflected in the following quotations: 
4.5.1.2. 
"The whole building behind this one we are using has broken windows, doors 
were stolen by informal settlement shack dwellers and the toilets are in 
complete mess and are not taken care of" (Interview 1:104). 
"Poor working conditions, lack of resources and unchallenging learners in 
the classroom cause low morale" (Interview 7: 128). 
"During windy days the dust get inside the classroom. When it rains water 
also get inside the classroom" (Interview 4: 120). 
Work overload. 
Some of the educators indicated that they are overworked and the amount of work 
given to them is very much unbearable and affect their lives. This is substantiated 
below: 
"There is a lot of paper work that you need to do in such a way we need to 
have educator assistance to do the paper work" (Interview 1:1 04). 
"Imagine the preparation that you need to do. Our teaching is based on multi 
grades " (Interview 2: 111). 
"All the paper work that they need to do coupled with lack of resources adds 
to the stress that already exist" (Interview 7: 127). 
4.5.1.3. Crime and violence in schools. 
Educators pointed to the fact that learners carry dangerous weapons when they come 
to school. This is threatening their safety as educators. This is indicated by the 
following quotes: 
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"There were cases in the school where learners carried dangerous weapons" 
(Interview 1: 1 07). 
"Crime rate and violence in our neighbourhood affect our children. This 
leads to the disturbance of the smooth running of the school" (Interview 
3:118). 
Educators were also concerned about the escalating car hijacking in the schools. They 
expressed concerns about the lack of police in the neighbourhood during the day. 
This is reflected in one of the statements below: 
4.5.1.4. 
"The government should try to provide security, it is easy for thugs to hijack 
the educator's cars" (Interview 2:1 09). 
Low salaries. 
Educators' cited increased duties and the low salaries paid to them as the cause oflow 
morale. This is characterised by these statements: 
"When we are suppose to get increment in our salaries, a number of issues 
are raised" (Interview 3:113). 
"The way we are unfairly treated by the department these days is very much 
unfair and this is even reflected in the manner we are paid" (Interview 3: 114 ). 
4.5.1.5. Team work. 
The fact that teamwork is non-existent affects the working relationship of educators. 
Sometimes educators need to get advice from their colleagues. This is evident in the 
following quotes: 
"Teamwork is not there. If educator's within the learning area could come 
together as a team" (Interview 1: 1 06). 
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"I have tried to encourage teamwork by calling some of the motivational 
speakers to come and talk to them" (Interview 5: 122). 
4.5.1.6. 
"There is no teamwork educators do not meet in time to discuss the problems 
that they are encountering" (Essay3:133). 
Principal leadership and support. 
A healthy school environment and the principals leadership and support tend to 
influence the morale of educators in schools. Educators in the focus group sessions 
cited the role of principals as the cause of low morale. This is illustrated in the 
following quotes: 
"Our principal is also setting a bad example by lacking consistency in the 
administration of the school" (Interview 3: 114 ). 
"Many educators just need to be listened to and heard, but feel that within a 
school there is no space for that and thus their frustration are coming out in 
various ways" (Essay!: 131 ). 
The principal in one of the phenomenological interviews noted lack of communication 
as one of the factors that leads to the low morale of educators. This is reflected in the 
following quotes: 
"I know educators will use all sort of excuses for not attending to the 
problems here at school but, the reality is that they hardly come to me " 
(Interview 5:121). 
4.5.1.7. Criticism by the media. 
Educators in the focus group indicated lack of social recognition and the negative 
view of the society and media directed to educators as the cause of low morale. This 
is suggested in the quotes below: 
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"Educators are lazy, they work less hours" (Interview 3: 114). 
"Educators are found in the shebeens than in the classroom "(Interview 
3:114). 
4.5.1.8. Absenteeism. 
Lack of psychological support services have led many educators to feel exhausted, 
unproductive, stressed and the burned out. Burnout has manifested itself in inter alia, 
teacher absenteeism and the desire to quit the teaching profession. This is reflected in 
the following statements: 
"Low morale amongst educators is evidence by many absent educators in 
school" (Interview 8: 129). 
"Yes in our school absenteeism is a very serious problem. In a total number 
of 20 teachers at least 5 teachers are absent everyday" (Essay 2: 132). 
"It is difficult to be granted leave to attend to personal problems that is why 
educators resort in absenting themselves from school" (Essay 7:137). 
Morale is definitely a problem in the teaching profession, but there seems to be little 
concern for the morale of educators. This attitude is surprising because in the 
business world the corporations are vitally interested in the morale of their employees 
and are aware of the relationship between the level of morale and tenure. Principals 
should strive to build high morale among educators. The principal's ability to create a 
positive school climate and a culture of learning can influence educators morale. As 
Adams (1992: 15) states, "Principals, who control many of the contingencies in the 
work environment and are the source of much reinforcement for educator behaviour, 
are the key to improving the morale and self-esteem of educators". 
It can be said that a low morale educator will hardly be able to motivate his learners 
(Viljoen, 1992:89). Therefore principals should ensure that their educators are 
motivated, through their management and leadership styles. Keeping abreast of the 
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latest developments with regard to teaching methods and technology in the classroom 
will keep educators interested and motivated. In this regard Grannis (1991: 2) 
recommends multi-media environments, especially utilising computers and 
independent learning contracts, which have been found to be more engaging than 
conventional workbooks. Although most township schools still have little in the way 
of modern technology, all efforts should be made to upgrade their teaching aids and 
encourage high morale for educators. 
As noted above, a high educator morale and empowerment tend to be related. 
Educator empowerment is the term used for involving educators in the decision 
making process. As Briggs and Richardson (2002: 3) stated " the empowerment of 
the teaching profession is necessary if lively, creative people are to fill the ranks and 
lead learners to unprecedented levels of self esteem and intellectual performance". 
Some township educators, however, do not see any fast change toward educator 
empowerment. Instead, black educators found themselves unsure of job security, in 
schools, which lack resources, equipment, lack of support systems, and tremendous 
educator workload. 
4.5.2 LACK OF EDUCATION SUPPORT SERVICES. 
Generally all the participants felt that the service that the district support team (ESS) 
provide in schools is very minimal. This is reflected by the following quotes: 
"I would like to draw your attention to the fact that the District education 
support team is not fully functional. It does not have full complement of the 
members" (Interview 5:121). 
A further account of support, is described by another participant as follows: 
" the support provided, although up to scratch and very empowering, is not 
sufficient" (Interview 6:124) 
This is an indication of the limited capacity of the education support services in terms 
of addressing the needs of schools in the township. The service is directed at enabling 
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educators to address barriers to learning and development that learners may exhibit. 
In describing support appropriate for township schools, Engelbrecht (1999: 52) cites a 
community-based approach to support that emphasizes natural support systems and 
community resources in providing support to centres of learning. Within this 
framework, a broad task of the district support team is to encourage and develop 
constructive partnership with all other community resources. Mention is made of the 
district support teams primary task of developing capacity at school and at district 
level. This will be based on an understanding of the needs in terms of addressing 
diversity and barriers to learning and development within sites of learning. This 
appeared to be a primary objective within the District (NDOE, 1997: 88). 
4.5.3 EMPLOYEE ASSISTANCE PROGRAMME (EAP) 
The participants indicated lack of knowledge and understanding about the Employee 
Assistance Programme (EAP). As this is a new concept all the participants expressed 
the need to get more information about the functioning of the EAP. This is illustrated 
in the quotations below: 
"The EAP is a new concept and I personally do not have an understanding 
of it. More advocacy work needs to be done around it" (Interview 7: 127). 
"The EAP has just been introduced to schools but schools do not access this 
service as much as expected" (Essay 1:131). 
An Employee Assistance Programme is a work-site based programme designed to 
assist in the identification and resolution of productivity problems associated with 
employees impaired by personal concerns, but not limited to: health, marital, family, 
financial, alcohol, drug, stress or other personal concerns which may adversely affect 
employee job performance (Davies; 1999: 3). The specific core activities of an EAP 
includes, consultation and training for the identification and resolution of job 
performance issues, as well as personal challenges of employees. An appropriate and 
relevant referral for diagnosis, treatment and assistance of employees is facilitated 
between the work-site EAP, community resources and individual practitioners who 
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provide such services. Follow up services for employees who utilize the service is 
ensured. 
The primary aim of introducing the EAP in education is to maximize performance of 
the employees of the department of education. Unfortunately all the principals and 
the educators are lacking knowledge on how it needs to be utilised. This warrant the 
need to advocate the programmes that can be provided by the Gauteng Department of 
Education so that the frustration, stress and anger that is experienced by educators in 
schools can be addressed. 
4.5.4 COUNSELLING NEEDS 
Educators in the focus group interview stated that they had to cope with crime, and 
the disciplining of learners in the school. They are also subjected to criticism by 
parents and the media. As a result of these difficulties some educators feel exhausted, 
stressed and have expressed the desire to quit the teaching profession. The following 
categories emerged as counselling needs: 
4.5.4.1. Constant harassment from the district officials. 
The educators felt that they were put under a lot of pressure by constant harassment 
from district officials who visit to schools on a regular basis and check their school-
work. This is indicated by a participant as constant harassment, even though 
educators express a need for support from the district as indicated: "As we are 
classified as a poor functioning school, we get visited more than twice a day by the 
district officials" (Interview 3:114). The services rendered by the district officials 
were seen as fragmented and disjointed with mix messages being received, hence it 
was not taken as support but rather as harassment. Apart from harassment from the 
district officials, the educators also felt that the discipline of learners was problematic. 
4.5.4.2. Disciplining of learners. 
Many educators have in the past used corporal punishment to discipline learners, but 
now that it is abolish they feel that power and authority has been taken away from 
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them. They are finding it difficult to adjust to the new methods of dealing with 
discipline in the classroom. This is substantiated by the following quotation: 
4.5.4.3. 
"Since our disciplinary committee is no longer functional, it is up to the 
individual educator to deal with discipline" (Interview 2:1 09). 
Job insecurity. 
One of the factors most detrimental to the quality of life of human beings is a lack of 
security. The educators in the focus group interview expressed a loss of enthusiasm 
about teaching because of the rationalisation process. This is indicated in the 
quotation below: 
"We are never sure about our jobs because of the rationalisation process. At 
any time we can be moved to the next school" (Interview 3: 113 ). 
The principals expressed the following views about the need for counselling. 
4.5.4.4. Internal conflicts. 
One of the principals viewed conflict within the staff members as the major problem 
in the school. This is indicated by the following quotation: 
4.5.4.5. 
"I can see that there is something wrong although I cannot say what it is 
(Interview 5: 121 ). 
Lay counsellors. 
The other principal saw counselling rendered by the district as empowering but not 
sufficient considering the number of schools that the district is serving. This is 
implicitly stated in the following quotation: 
" I would like to see the educators being trained as counsellors, that is the 
area that is lacking" (Interview 6:124). 
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Within the context of the present study the researcher defines counselling as the 
process in which the client (educator) begins to take responsibility for changing 
situations which make him/her dissatisfied and unhappy. The researcher views 
counselling as the crucial component that is lacking in township schools in as far as 
the empowering of educators is concerned. As a result of a lack of counselling skills 
the educator's intervention strategies in schools are seen as powerless. 
Counselling as an empowerment strategy in the study is viewed as a process in which 
educators from township schools begin to think and feel better about themselves and 
start to make constructive changes in their lives by improving their working 
conditions. Every school should provide counselling, not only through professionally 
trained school counsellors, but also through knowledgeable and skilled educators. 
The feelings of educators in terms of systemic barriers also need to be addressed. 
These relate to changes in policy which have resulted in feelings of anger, frustration 
and disillusionment. Frequent group and individual counselling for educators' 
personal problems must be provided at all levels in a school (Hamby, 1989: 25). 
Gage (1990: 212) urges principals to see to it that every school has a close 
relationship with a counsellor or educator who has high standing and clear goals and 
who has won the colleagues confidence and trust. 
A disturbing aspect of black education in South Africa is that counselling services are 
non-existence in black township schools (White paper 1, 1995: 1). With regard to 
counselling, principals should involve experts from the communities, even on a 
volunteer basis. When communities are made aware of the needs of the school, the 
response may be surprising. The educators can be entrusted with the responsibility of 
acting as facilitators between the school and the community. 
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Figure 4.6. provides a summary of the themes common in the data obtained from the 
focus group interviews. 
4.6. COMMON THEMES TO FOCUS GROUPS INTERVIEW. 
Curriculum Issues 
OBE Frustration 
Lack of co-ordination 
Too much paper work 
Assessment problem 
Parental Issues 
Lack of involvement 
No biological parents 
Not taken seriously 
Not examination subject 
Focus Group 
Interviews: Educators 
Low morale 
Job security 
Criticism 
Poor working conditions 
Absenteeism 
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Guidance 
District 
Support Team 
Minimal support 
Not fully compliment 
team 
School Based 
Support Team 
Non functional 
Appears on paper 
Figure 4.7. illustrate the common themes, which emerged from phenomenological 
interviews with principals. 
4.7. COMMON THEMES WITH PRINCIPALS. 
Curriculum needs 
OBE frustration 
Assessment problem 
District Education 
Support 
Not full complement of members 
Service many schools 
Principal's data. 
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Parent Issues 
Learners not staying 
with parents 
Non involvement 
Employee Assistance 
Programme 
New concept 
Need more information 
Lack understanding 
4.8. CONCLUSION. 
This chapter provided a review of literature relevant to the findings of the study. 
International as well as South African literature relative to the present study were 
examined to contextualise the study. From the concern raised by the participants, it 
would appear that provision of psychological support services in black township 
schools will remain a problem for some time to come. The main problems are 
undoubtedly related to the troubled past and particularly to the policy of apartheid and 
its consequences. The services rendered by the Department of Education through its 
various district offices, namely, Education Support Services, will remain extremely 
vital in our township schools. Whilst the analysis of the data, obtained from the 
research, has been interpreted in chapter four, in the final chapter the researcher will 
conclude the research, state its limitations and make further recommendations for 
research and education. 
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CHAPTERS 
SUMMARY LIMITATIONS AND RECOMMENDATIONS. 
5.1 INTRODUCTION. 
This chapter will conclude the study by reviewing the problem and aims of the 
research in order to evaluate whether the objectives of the research have been met. 
The limitations of the study will be discussed and then general recommendations will 
be made. 
5.2 OVERVIEW OF THE STUDY 
The first chapter of this study outlined the township needs of educators with regard to 
psychological support services. The past education system did not only disadvantage 
certain groups through racial inequalities and unequal funding, but it also 
disadvantaged learners with special needs and individuals with learning difficulties. 
Along with the Department of Education's transformation in education, and the 
mandates contained in the South African Schools Act, there has been an attempt in 
providing equal quality education for all. Unfortunately despite all these noble goals 
for social and educational change, educators in this study have a negative perception 
towards these educational changes. 
Not all educators have taken on the role as agents of change. The change can be 
threatening to township educators and principals. Change is usually in direct conflict 
with the most internal stabilising characteristics of habit, status, tradition and 
experience. The status quo of the past allowed educators to replicate behaviour with 
little efforts through the mere maintenance of existing conditions, but change disrupts 
the continuity of experience. In the present study, educators have an awareness of the 
need for change but generally the educators feel that the education department is 
expecting too much from them, and also putting too much pressure on them, without 
paying cognisance to their needs as indicated in chapter 3. 
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Many township educators mainly marginalize themselves from major education 
debates and take a peripheral role in education issues. These educators still believe 
that decisions about matters of educational policy are the task of experts. The culture 
of interacting and contributing to education policy is very slow in taking off because 
of internalised racism which is, a belief that black township educators are lazy and 
will always produce poor results as outlined earlier (Chapter 3: 44). 
5.2.1 PROBLEM AND AIM. 
The problem that was studied in this research focused on the township educator's 
needs with regard to psychological support services. The new education policy 
outlines the need for such services though it is depended on educators to take the 
initiatives. Lack of resources and poor teaching conditions in township schools create 
problems for educators. Changes in policies and the abolishment of corporal 
punishment all further increased problems and resulted in the feelings of anger, 
frustration, fear and disillusionment of educators. All these difficulties warranted the 
need for psychological support for educators. In addition, past and present training 
has not resulted in educators being adequately or appropriately prepared for the 
problem of township schools around them as established in the previous chapters. The 
aim is to explore and describe educators' needs with regard to psychological support 
services in black township schools with the intention of developing guidelines for 
educational psychologists with regard to psychological support for educators. 
5.2.2 RESEARCH DESIGN. 
A qualitative research design, that is contextual, explorative and descriptive in nature 
was used. Although educational support is not new in available literature, 
psychological support within a country like South Africa, with it's troubled past, 
history of racial inequality, unequal education funding and imbalances, constitutes a 
new study. Qualitative research allows for a holistic perspective, which in this study 
means a reflection of the needs of township educators' with regard to psychological 
support services. 
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5.2.3. RESEARCH METHOD. 
The sample, which was purposefully selected according to the practice in qualitative 
research, consisted of the educators currently teaching in Soweto high schools. The 
schools are under Education Action Zones at the moment because of producing poor 
matriculation results over the past years and for the fact that the schools are poor 
functioning because of the lack of facilities and have staff members (educators) on the 
temporary capacity (see chapter three). 
Data was collected by means of a focus group interview with educators, life studies 
and phenomenological interviews with the principals. On going observations and field 
notes supported the data collection process. The interviews were recorded and 
transcribed verbatim, the data was analysed by the researcher and an independent 
coder to enhance neutrality and reliability. The identified patterns and categories form 
the basis for the development of guidelines. Not all categories are indicated in the 
guidelines whilst the main pattern, which suggest training needs, were taken as cause 
for concern. 
Ethical measures both with regard to the subjects (referring to anonymity, voluntary 
participation, informed consent with the possibility of withdrawal from the research at 
any time), and honesty in research, were employed throughout the study. Permission 
for the research was obtained from relevant authorities (See Appendices A to D: 88-
91). 
5.3 RESULTS. 
The study indicates that the participants receive minimal psychological support from 
the district. This has led many educators to feel exhausted, unproductive, stressed and 
burned out. The participating educators also expressed training needs that can help 
them to address the immediate needs in their schools rather than to rely on the 
expertise of the Education Support Services from the education district office which is 
very minimal, taking the number of schools that they service in the district. 
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Participants suggested that service delivery should not only come through 
professionally trained school counsellors but knowledgeable and skilled educators can 
be utilized as lay counsellors. Principals are urged to involve experts from the 
community even on a voluntary basis in case there is a shortage of the skilled educator 
in a school. 
Another aspect about capacity building that was discussed are workshops. 
Unfortunately, the training educators receive from workshops has not resulted in them 
being adequately or appropriately prepared for the challenges that are facing them in 
the classroom. This is caused by the fact that the training in workshops is minimal 
because workshops are arranged in the afternoon or during weekends thus interfering 
with other commitments that educators might have. Educators felt that the education 
department is pressurising them without paying cognisance to their needs. Educators 
are not given time to reflect and apply what they have trained for. 
Participants also expressed dissatisfaction with the number of changes within a short 
period of time. They felt it is difficult to keep pace with the changes that the Gauteng 
Education Department is introducing. Changes in policies, is usually in direct conflict 
with the most stabilizing characteristics of tradition and experience resulting in anger, 
confusion, frustration, insecurity, fear of supervision and disillusionment for 
educators. 
Lastly, the participants indicated preferential treatment and the principal's leadership 
role as a source of low morale. All participants expressed the need to be listened to 
and heard but felt that within a school there is no space for open communication thus 
their frustrations are coming out in various ways. Participants also indicated negative 
criticism by the Minister of Education as well as parents and media as a source of low 
morale. Another condition associated with low morale is limited professional 
opportunities for educators, that is, an educator spends many years in the same 
position without the prospect of promotion, this could result in low morale. Too 
much demands and low salaries also causes low morale. As a result of all these 
difficulties, the educators would resist change and the school would have a high rate 
of educator absenteeism. 
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classroom practice. According to the NCSNET/NCESS report (NDOE, 1997: 18), 
staff development programmes should prepare educators to reflect critically on their 
practice and roles, and effective non-discriminatory teaching and support practices 
should be developed. Workshops are arranged according to the needs identified, for 
example counselling and educator assistance programmes are regarded as being of 
primary importance in workshops since the majority of educators lack the knowledge 
about them. 
Finally the educational psychologist can play a vital role in supporting educators, 
parents, district officials and the community at large in the following ways: 
1. Provide training for educators with particular emphasis on special needs. 
2. Work with educators on establishing functioning School Based Support 
Teams. 
3. Set up structures to promote collaboration with both parents and community 
based structures. 
4. Educators be assisted with curriculum implementation. 
5. Managing the available resources, train educators on innovative ideas, for 
example, using old calendars for numbers and pictures. 
6. Closer working relationship between educational psychologist and district 
officials on need for guidance and curriculum support for educators. 
7. Educational psychologists can provide training for SMT'S on issues of 
leadership and team building and train educators on basic counselling. 
8. Educational psychologists can establish links with Educator Assistance 
Programmes and Education Support Services to ensure that co-ordinated 
services are rendered at schools. 
5.5 LIMITATION OF THE STUDY. 
The limitation of this study can be seen from different perspectives. An important 
limitation was that the study was limited by the fact that it only focused on the 
psychological needs of educators living and working in a very small homogenous area 
of Soweto, results cannot be generalised. There are many other educators who either 
live in Soweto or travel from Soweto and the surrounding areas who might have 
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different experiences, since they do not work in poorly performing schools as do 
educators from the EAZ schools. The second limitation is that the study was 
conducted by a researcher with no prior experience. Many unintentional errors were 
thus made. However, reflection on these contributed to the growth process of the 
researcher and of the study. 
A third limitation of the study was that the researcher was known to the educators 
participating in the study as the researcher was previously employed by one of the 
schools. Whilst this had disadvantages, mainly for the researcher, in that the 
researcher had to make conscious efforts to maintain the role as a researcher, it also 
had an important advantage. As the researcher was known, the participants were used 
to having the researcher around and so they quickly adapted to the researcher's 
presence amongst them. 
5.6 RECOMMENDATIONS FOR FURTHER RESEARCH. 
A deduction derived from the remarks that participants made imply that there is a 
need to expose educators to quality training so that they could face challenges that 
they encounter in the classroom with more confidence. Given predominance of needs 
with regard to counselling a further research could be conducted to investigate the 
needs of educators with regard to their training needs. In case of the school based 
support teams, there is a need to assess ownership of the process by education support 
services as well as to determine what programmes are in place to promote effective 
running of such teams and the support that they need. 
Over and above suggestions on what Education Support Services should provide, with 
regard to psychological support, it is important to ascertain their level of readiness to 
carry out the tasks expected of them. As change agents, Education Support Services 
must be supported and assisted to deal with the change. Furthermore, deliberate 
efforts to promote acceptance of the new curriculum should not only be directed at 
educators but all levels of management have to be in full support of the process. The 
researcher furthermore invites a similar study within a similar context, but with 
educators in primary schools to be conducted, in order to determine their needs with 
regard to psychological support services. 
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5.7. CONTRIBUTION OF THE STUDY. 
The contribution of the study is that it exposed the needs of educators in township 
schools with regard to psychological support services. Policy makers should take note 
of this study, as it is based on the needs expressed by the educators who are their 
clients. The needs of educators with regard to psychological support services is very 
essential in this transition period as casting of a blind eye towards these services is 
dangerous and detrimental to the total education program. Changes in educational 
policy will be successfully implemented, only if it receives the support of educators. 
Thus the needs of educators should be taken seriously and planning in this regard is 
necessary. 
5.8 CONCLUSION 
The findings of this study suggested that township educators have expressed their 
needs to deal with the problems that they encounter at schools. What has become clear 
is that, educators are confronted with diverse needs in their practices at school. The 
role of the Education Support Service needs to be reviewed, capacity building at 
schools need to be addressed as a matter of urgency. If viable psychological support 
services can be implemented in schools, and its implementation monitored by 
professionally trained people, many of the problems that cause educators to become 
stressed, frustrated and even to be burned out may be prevented. 
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APPENDIX A 
THE DISTRICT DIRECTOR 
GAUTENG DEPARTMENT OF EDUCATION 
MEGA SOUTH D 11 
GAUTENG 
2000-11-02 
Dear Sir/Madam 
4 March 2002 
RE: PERMISSION TO CONDUCT RESEARCH IN MEGA SOUTH DISTRICT 
D 11 SCHOOLS. 
I hereby request permission to conduct research in four of your high schools in 
Soweto. The names of the schools are Lobone, Thulari, Thesele and Morrison 
Isaacson. This research is undertaken as part of the fulfilment of my M.Ed 
(Educational Psychology) dissertation, at Rand Afrikaanse University under the 
supervision of Prof. J. Pillay. 
The research is based on township educator's needs with regard to psychological 
support services. We intend to involve educators who are responsible for such 
services from each school. The research is aimed at giving educators guidelines on 
psychological support services. Interviews will be conducted with educators as well 
as principals. Depending on your permission, we plan to conduct the research during 
the last week of June. 
I hope my request will meet your favourable consideration 
Yours truly 
Zakhele Hlatshwayo 
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APPENDIXB 
RE: Lobone, Thulari, Thesele & Morris Isaacson 
Permission is hereby granted for Mr. Z. Hlatshwayo to conduct research at Lobone, 
Thulari, Thesele & Morris Isaacson. 
Thank you 
T.RMotau 
IDS 
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APPENDIXC 
REQUEST TO CONDUCT A GROUP INTERVIEW. 
I am presently engaged in a study of the township educators need with regard to 
psychological support services as part of fulfilling requirements for my studies. 
I hereby request your permission to involve the educators in your school in groups 
interviews of approximately one hour duration the contents of the interview will 
remain confidential and individual participation will not be identified by name. 
Should you have any further questions or desire for information, feel free to contact 
me at the district mega south D11, or phone (011) 933-1093 Ext 247. You may 
contact my Supervisor, Prof. J. Pillay at Rand Afrikaans University, telephone 
number: (011) 489-3017. 
Thank you in advance for your co-operation and support. 
Zakhele Hlatshwayo 
Date 
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APPENDIXD 
The Interview Consent Form 
In a bid to study the Township Educators need with regard to psychological support 
service, ideas, perception and personal experiences have to be amassed from 
educators. Your school has been identified as one of the school that can provide 
valuable information. 
An invitation is therefore extended to you to participate in group interviews of 
approximately half an hour duration. The decision to participate is completely 
voluntary. All content of the interview will be held in strict confidence. Though 
permission to record the interview on tape will be sought, individuals will not be 
identified by names. All raw data will be held by the interviewer and will not be 
disclosed to any other unauthorised individual. 
Thank you in advance for your co-operation and support. 
Interviewers Signature Participant's Signature 
Participant's Signature Date 
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APPENDIXE 
INTERVIEW 1. 
FOCUS GROUP SESSION: Educators 
R denotes Researcher 
E denotes Educator 
The names of educators have been omitted to ensure confidentiality. 
R: Good day and welcome. Thanks for being part of this discussion. Let me take 
this opportunity to introduce myself to you. My name is Zakhele Hlatshwayo and I 
am conducting some research on the needs of township educators with regard to 
psychological support services. I am also interested to find out about your 
experiences of teaching in the township. 
Before we can start off, May you please introduce yourself? 
E: My name is El 
E: My name is E2 
R: Let us move on 
E: I am E3 
E: I am E4 
R: E4 
E: I am E5 
R: E5 
E: My name is E6 
R: To start off we are going to talk about psychological support services. This 
Includes all human and other resources that help to develop and support the 
educators so that they are responsive to their different functions. 
E: Hmm! We understand. 
R: The support required at the school level entails guidance, counselling, various 
forms oftherapentic support (medical, psychological) social intervention and teacher 
training. 
(Silence- educators talk amongst themselves). 
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E 1: Would you like to tell us about your needs with regard to psychological support 
services. 
E: We simply need some training as educators so that we can cope with the 
challenges that are facing us today. 
R: You are saying you need some training? Is the District not providing you with 
some training? 
E: The district is providing training for us but the way these workshops are arranged 
is totally unacceptable. 
R: Tell me more about it.. .. 
E: The workshops will be in the afternoons or during the weekends. So there is no 
time for us for private life. We miss some of the important engagements. 
R: What are those? 
E: Things like our families, even to attend relatives weddings or celebrations. 
R: Hmm! 
E: Sometimes workshops are arranged during the holidays. There is no time for us to 
rest. We feel that the District is imposing things on us. Our school activities are 
disrupted by these workshops. 
R: What do you mean? 
E: Look if they call more than three educators to go to the workshops then it will 
simple mean we are not going to have control over all these classrooms. 
R: (To the group) It seems frustrating working here. 
E: Yes there are quite a number of things that frustrate us. 
R: Let us talk about them. 
E: Let me first talk about facilities. 
R: Carry on. 
E: Ifyou can go around the school. A number of classrooms were damaged during 
the past township upheaval. Since that time no major repairs were done to the 
building. While you are talking about support services the reality is that there are 
no enough rooms to do that. 
R: To me the school building appears to be under utilised. 
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E: It appears so, but let me tell you. The whole building behind this one we are using 
has broken windows, doors were stolen by informal settlement shark dwellers and 
the toilet are in complete mess and are not taken care of. 
R: You are saying lack of facilities is blocking your progress in the provision of 
support services. 
E: Yes, look at the situation at the White Schools. Things are relatively easy for 
them. They are expose to all the good facilities. We have been promised better 
facilities for the past years. 
R: I understand, what are other frustrations? 
E: The other thing that is frustrating and at the same time stressful is the curriculum. 
R: Tell me more about it. 
E: I am talking about the OBE curriculum. It demands quite a lot of work in such a 
way that as an educator, your focus is on the administration side of teaching. 
R: What do you mean? 
E: There is a lot of paper work that you need to do in such a way that we need to have 
teacher assistance to do the paper work. 
R: I understand. 
E: To add to our mistries is the fact that we do not have photocopying machine. We 
Run to the neighbouring schools to organise our classroom material. This up and 
downs take a lot of energy from a person especially of my age. 
R: What is wrong with your age? 
E: OBE needs very young educators because there is a lot of activities that you as an 
educator you must engage yourself in. What is the point of training old educators 
for OBE because they are not going to stay for a very long time in the system? 
R: Are you suggesting that old educators should be shown the door? 
E: Not quite, but the young educators are going to fit very well in the new OBE 
system. 
R: The old educators taking severance packages of some kind. 
E: Yes that will be the better option for them but things were not done correctly in the 
past. 
R: What do you mean? 
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E: Most of the educators including myself applied for severance packages but we 
were rejected. 
R: What were the reasons? 
E: I cannot tell you exactly. Instead very young educators were given severance 
packages. 
R: Hmm! 
E: The other frustration is that from time to time we are not guaranteed of our 
teaching posts. 
R: What makes you feel that way? 
(Silence educators look at each other) 
E: Towards the end of each year the department review the post establishment of the 
school. Then we exactly know that trouble starts. 
R: What kind of trouble? 
E: The principal is going to tell us that the numbers of learners attending in our 
school is dropping so a certain number of educators must leave. 
R: That sound very bad. 
E: Well, it is reality that we cannot escape. The Department needs to help some of 
this educators. 
R: In What way? 
E: The educators department need to do things like in the industry. 
R: What do they do industry? 
E: In industry they prepare you by sending you for counselling so that when the 
process start, at least no one can suffer from shock. 
R: I understand. 
E: We know few cases where educators suffered from heart attack and depressions 
because of the process of rationalisation. 
R: Do you have any committee that is looking after the welfare of the educators? 
E: No, we do not have such a committee. All what we have at the moment is 
Condolence committee. It is responsible for collecting contribution from staff 
members in an event someone losses the love one. 
R: Good thinking. 
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E: We were going to do much better than that if things were going alright at school. 
R: What do you mean? 
E: We definitely lack quite a number of things. 
R: Which are those? 
E: I mean things like good teamwork. If educators within the learning area could 
come together as team. 
R: Do you have SBST in your school? 
E: What is that? 
R: SBST stands for School based support team. Like you are explaining about team 
work, you can use it for that purpose. 
E: I know remember a circular coming from the District office, informing us about 
information of the SBST Team. 
R: What happened after that? 
E: We were never consulted, names of other educators were submitted to the district 
and that is the reason that the team is not functioning correctly. Well in this case 
it is the mistake of the SMT that is not passing the information correctly to us 
educators. 
R: I understand. 
E: Our focus is directed in getting good matric results and try to get the school asset 
of the EAZ list. Then we will be able to breathe if we are not followed by the 
District officials. 
R: Oh! You remind me of your Grade 12 learners. How are your preparations for this 
year? 
E: The area in which the school is situated is not good one. Most of our learners 
misbehave themselves. This problem takes us backwards with our preparations. 
R: How? 
E: We spend a lot of time trying to discipline our learners and the focus shift from 
learning. 
R: Any help from parents? 
E: It is unfortunate that parents are not involved here at school. You write a letter 
requesting a parent to come and they do not come. 
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R: It is really frustrating. 
E: Yes, as an educator you end up not following that learner. The problem is likely 
to surface again later. 
R: What do you do then? 
E: You ignore some of these things if you do not want to affect your health. There 
were cases here in the school where learners carried dangerous weapons. This 
give you the indication that we are also not safe as educators. 
R: Do you involve police in such cases? 
E: I so whish that we involve them. 
R: What is stopping you? 
E: Some of the educators are scared of those learners. We even suspect that they 
abuse drugs the way they look you are even afraid to look straight in their eyes 
because the eyes looks like blood especially after lunch hours. 
R: Sound terrible. 
E: We are not in the position to say we can handle all the problems. I think it is 
going to be better with the passing of time. 
R: I hope so. Thank you very much for your contributions. 
This interview lasted for approximately 35 minutes. There after it was concluded. 
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FOCUS GROUP F 
INTERVIEW 2. 
R denotes Researcher 
E denotes Educator 
The names of educators have been omitted to ensure confidentiality. 
R: Good day and welcome. Thanks for being part of this discussion. Let me take 
this opportunity to introduce myself to you. My name is Zakhele Hlatshwayo 
and I am conducting some research on the needs oftownship educators with 
regard to psychological support services. I am also interested to find out about 
your experiences of teaching in the township. 
R: Definition: Psychological support services: this includes all human and other 
resources that help to develop and support the education system so that it is 
responsive to the different needs of learners and the system. 
E: Hmm! 
R: The support required by learners of the system at the school level includes 
generally guidance, counselling, various forms of therapeutic support 
(medical, psychological, occupational, speech) social intervention and teacher 
training. 
E: We understand. 
R: What are some of the problems/barriers with regard to teaching that you 
experience at school? 
E: We have behavioural problems from students. Some students misbehave. 
R: Can you give me an example of the specific behavioural problems? 
E2: Students do not listen to their teachers while they are teaching in the classroom. 
They tend to be more concerned with clowning. They want to impress other 
students. 
R: Hmm! Tell me more about this behaviour. 
E3: Students tend to focus on things that do not concern the subjects they are 
suppose to learn at school, their focus is on outside information. 
R: I understand. 
E4: They experience a lot of peer pressure that is why they try by all means to 
Impress. 
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R: How do you, as teachers deal with such cases? 
E5: Since our disciplinary committee is no longer functioning, it is up to individual 
teachers to deal with such cases. Some teachers do some follow-up in some 
cases, while a number of cases are unattended by teachers. 
R: Are you telling me that there is no concerted effort from teachers to deal with 
this misbehavioural cases. 
E6: We lack parental involvement in the school. When you invite parents to come to 
the school when children misbehave, they do not come. Parents do not take 
responsibility for buying their children school books. This causes unnecessary 
delays in teaching. Financial support is lacking. 
R: I understand. How can psychological support service help teachers in this regard. 
E6: Psychological service can help in a number of ways. We first have nutritional 
problems. Some students come from poor families and stay without food for a 
very long time. We need to establish a food scheme. 
R: I see. 
E6: Recently the department changed schools times and said that schools should 
close at three in the afternoon. Students cannot stay without food, for so many 
hours. 
R: Hmm! 
E5: We can also benefit from such services by combating the problem of gangsters at 
school. Some teachers are the targets of hooligans. 
R: Tell me more about it? 
E5: Schooling has lost its meaning. Students come from homes where the father 
does not work, so they see no reason why they should come to school. The 
fathers are poor role models to their children. 
R: Tell me more about it. 
E5: The other problem we have is security at the school. The government should try 
to provide such services. It is easy for thugs to come and sell drugs to the 
students or hijack the teachers cars because we do not have security. We can be 
killed very easily. 
R: Do you all have the need for such services? 
E: They all laugh. 
R: Let us touch on guidance. How do you teach guidance at the school? 
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E5: We need to guide students particularly those who are HIV positive. 
E3: We need to have a forum to deal with guidance at the school. It is very 
important. 
R: Do you have such a forum at the school? 
E3: We do have one, but it is not functional. 
R: Why? 
E3: Guidance is not an examination subject. It is not taken seriously. We have 
teachers who can teach life skills, but its not included in the time-table. 
R: Why is it like that? 
E3: I do not know. 
E5: I think you (Researcher) as the psychologist, can go and ask our principal. 
E3: We once had a meeting with our district official to discuss guidance as a subject. 
We were promised that it will be included on the time-table. We were even 
promised that principals will be conscientious on issues around guidance. 
E6: I would say guidance is more on contact basis for us. 
R: What do you really mean? 
E6: We are called when there are agents outside education to attend meetings. We do 
not have even time to implement what we gained from the meetings. 
R: I understand. 
E6: I would say guidance is important. Some students pass matric without knowing 
the career path that they need to follow. They know only careers that are visible 
to them. There are so many careers that they can follow. 
R: Tell me more about guidance. 
E6: Guidance is not about careers. It is about one's personality. The building blocks 
to proper adulthood in fact. 
R: Let us touch on counselling. 
E4: We have students that are abused. We need a teacher, who can manage 
Counselling so that we can know what to look for and then we will be able to 
refer such cases. 
R: Where do you report such cases. 
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E4: Some students do come forward and report to us, then we refer them to people 
who can deal with the better. I feel there should be somebody at school who can 
handle such cases. 
R: Hmm! 
E6: Counselling is important. We need to know how to cope with the problems of 
students outside the schools situation. 
E4: Our students carry so many problems without anyone to help them. We fail even 
to identify students with a need for counselling unlike in a white school where 
students are assisted with dealing with their problems. 
R: Hmm! 
E4: We have children who cannot even write. Those children were supposed to have 
been identified earlier so that remedial assistance could have been provided. 
R: In other words you are telling me that you have to cope with children who cannot 
write because you (teacher) do not know what to do. 
E4: Exactly, we even have to promote them because according to some school 
regulations students are not supposed to repeat a standard for the third time. 
R: I understand. 
E6: That is the reason why black students are still failing matric in bigger numbers, 
they are promoted to the next class without mastering the skills necessary for 
that particular grade. 
R: That is very bad. 
E4: Imagine the preparation that you need to do. Our teaching is based on multi-
grades. 
R: Can you explain that. 
E4: We have to prepare for different levels in one class, those students who catch up 
very easily, as well as those who have difficulties. 
R: How can psychological services help in this regard? 
E5: Psychological services can help us by advising parents to take the decision early 
for students who cannot pass matric, for example, advising students to pursue a 
trade instead of wasting time struggling to pass matric. 
R: Any other contribution? 
E: We are tired now. 
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R: Just before we come to the end. I have this book (My career) to give to you 
(teachers). 
E: Where did you get it? 
R: It's a special gift to you (teachers). I got it from the Department of Labour. It is 
free to all education departments. Did you know about that? 
E: No, we were not aware, of it. 
R: If you need more copies, I will give you contact numbers. Thank you very much 
for your contributions. 
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APPENDIXG 
INTERVIEW 3. 
FOCUS GROUP INTERVIEW WITH EDUCATORS 
R: denotes Researcher 
E: denotes Educator 
R: Good morning to everyone. I want to thank you for coming and for being part of 
the discussion. Let me take this opportunity to introduce myself to you. My name 
is Zakhele Hlatshwayo and I am conducting some research on the needs of 
township educators with regard to psychological support services. I am also 
interested to find out about your experiences of teaching in the township. 
E: Yes good morning. 
R: It has been said that educators have dropped in the past five years. Do you 
experience any problem with regard to motivation. 
E5: Oh! as we have explained earlier teaching has lost its meaning and nothing seem 
to come alright at all. 
R: What do you mean? 
E5: There are so many factors that are causing our motivation to drop. 
R: Which are those? 
E5: First I will start with the department. 
R: Okay. 
E5: We are never sure about insecurity because of the rationalisation process anytime 
we can be transferred to other schools. We are again classified into two groups 
i.e. one as protected group and the second as unprotected group. 
R: Can you explain that. 
E6: Protected group means those teachers who are legible to stay and unprotected 
group refers to those that can be transferred at anytime. 
R: I understand. 
E 1: The other factor that is important is that when we are suppose to get salaries in 
our salaries. A number of issues are raised. 
R: What are those issues? 
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E1: Issues like teachers are lazy. We work less hours as you might be reading in 
newspapers that teachers are found in the shebeens. Just one incident of that 
particular teacher it affects all of us. 
R: Hmm! 
E2: The way we unfairly treated by the department these days is very much unfair 
and this is even reflected in the manner in which we are paid. 
R: What do you mean? 
E2: As our school is a trapped school, we get visited two times a day by the district 
Officials, asking to see how we process with our duties. 
R: Explain what do you mean by the trapped school. 
E3: The term trap school refers to those schools that have produced poor results in the 
past few years without any improvement. So our school falls within that category. 
R: It is unfortunate. How do you plan to move out of it. 
E4: As we are discussing about motivation we lack it very much. Our principal is also 
setting bad example by lacking consistency in his administration of the school. 
R: What do you mean? 
E4: Certain teachers do as they want for example they absent themselves from school 
without getting any leave forms to sign for being absent from school. The 
principal will keep quite but if the very same thing is done by another who is not 
the principal favourite problems start. 
R: That sounds unfair. 
E5: Very much unfair. If sentiments are going to play a role in the treatment of the 
staff, we better forget about good leadership. 
R: Why? 
E5: As things go, we are pulling in different directions. We are lacking vision. It is 
unfortunate that there is little that one can do about the situation. 
R: It sound frustrating. 
E2: More than frustrating. We have raised a number of problems like this one to the 
district officials. Nothing is done about it. The district officials comes and only 
write memorandum and no action is taken thereafter. You can imagine what will 
happen to you as the individual who reported the principal. 
R: Let us touch on the students. 
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E6: As we have explained before. Student do not work too. They make me feel like 
mad at times. 
R: Why? 
E6: They do not write their home works. They absent themselves from school every 
time. Much of the teaching is lost trying to solve problems that do not concern 
teaching. 
R:Hmm! 
ES: It is very much difficult to handle them these days because they take advantage of 
the fact that we do not have the disciplinary committee in the place yet. 
R:Hmm! 
ES: A number of cases of misbehaviour, absenteeism go unpunished. We do not know 
how to go about handling such situation. 
R: How about asking the parents committee to come to your rescue? 
E6: I do not know what is happening to our parents. They are afraid of their children. 
Some of these problems start at home. Children are rude these days, one child 
insulted his parent in front of us. We never reacted in fact we did not know how 
we should act. 
R: Why? 
E6: We expected the child to be humble and show respect to the parent. If a child can 
do that who are we, then as teachers to teach morals to such immoral child. We 
are faced with serious problems today. 
R: I understand. 
E4: We are in the most unfortunate position here at school. Most of our student comes 
from the disadvantaged communities. What I really mean is that, they stay in the 
informal settlement where, they are parents themselves before their time comes. 
They are adults you know. One must be very careful when dealing with them. 
R: What do you really mean? 
E4: One student was caught smoking in the classroom by a female educator. Instead 
of showing remorse, the student called that particular educator by you girl and 
said you cannot tell me anything even at home I smoke in front of my father. 
R: Then. 
E4: The educator reported the matter to the principal and nothing was done. Even 
today that child is not hiding cigarette especially when female educators come 
nearer him. You must ignore some of the things so that you can survive. 
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R: I see. 
E3: We find ourselves living in the sick community. 
R: What do you mean. 
E3: Community members see that a lot of things go wrong in the school but they do 
not act on it. 
R: Which things are you referring to. 
E3: Children come late at school, they smoke in the shops and there were incidence of 
students robbing delivery vehicles in the shops, but nothing is done by the 
community. We are not supported at all. Fortunate for us is the fact that we are 
not killed yet. 
R: Hmm! What about the problems of gangsters you told me about earlier. 
E2: It is at least better at this stage. In the past students coming from the same 
township use to fight those coming from the different township. The problem we 
experience is that students bring their outside problems to school. 
R: What do you mean? 
E2: Let me put it this way. If students can fight during the week-end at the shebeens 
then on Monday we do not have our normal school day. We must sit down and 
solve problems that occurred outside the school premises. 
R: What if you ignore them. 
E3: We are afraid that they will kill each other. Students carry dangerous weapons. I 
as an educator I am also afraid of them. I am very careful what I say to them. My 
life and that of my children is very important to me. 
R: Difficult situation. 
E3: Very much. You find yourself not knowing what to do because you need to work 
to survive at the same time you don't enjoy your job. It is very stressful for me. If 
I can get an opportunity somewhere else I can be pleased to quit at any time. 
R: How about involving the police for such matters? 
E 1: You know it is difficult to understand the reasoning of students these days. There 
can be an outcry from them. They can say the school is not the police station. You 
know they want their right to be protected. At the same time they do the wrong 
things. I imagine if one of them can be caught. It will simply mean there wont be 
schooling. 
R: Why? 
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E2: For obvious reason their comrade is in jail. How do they study when other 
students are arrested. Then every thing can crumble. Some of these students are 
easily misled. Look at their LRC. A lot of them do not deserve to be members. 
R: Why? 
E3: I do not understand how they were elected. If a learner raise argument with an 
educator he is seen as the hero then learners will elect him as an LRC leader. 
Imagine then what is going to happen. 
R: Problems I guess. 
E4: Exactly, I have never seen an LRC that is not willing to work hand and glove with 
the educators. They are pulling their own direction. They want to be seen as their 
own structure that is capable of taking decisions without the concern of the 
educators and the principal. These are some of the things that gives us headache 
and cause problems in the running of the school. 
R: Hmm! 
E6: My concern is that the LRC organises picnics to raise funds. 
R: What kind of picnics are those? 
E6: We are used to educational tours, whereby educators are going to be involved. 
Not picnics whereby students drink alcohol and become drunk in front of 
educators. It is quite pathetic what is going on in the township schools. 
R: Really. 
E6: Look at a number of children especially those coming from parents who can 
afford. They have moved to previous city white schools to get education. As a 
result we are remaining with problem learners who do not even pass grade 12. 
R: Since you have touch on the movement of learners to city schools how does it 
affect you. 
E3: In a number of ways. Look the best learners move away from township schools 
and chances of boasting our results are dashed away and parents who can pay for 
the school funds get even less. So we are disadvantage in all respect. 
R: T1 you have been quite for a long time. 
E 1: I am concern about poor environment in which our learners live. 
R: What do you mean by that? 
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E 1: I mean the crime rate and violence in our neighbourhood it affects our children. 
Crime rate also leads to the disturbance of the smooth running of the school 
because there is lack of protection and security. School properties are vandalised, 
there is lot ofhooliganisms in school assets and these acts make it difficult for 
running the school effectively. 
R: I see. 
E2: All what has been described above leads to lack of education resources, most 
township schools are disadvantaged. Some of them don't even have desks for the 
learners to sit on. Window panels are broken in fact the schools look shabbily. 
R: Can this cause psychological problem, if so how? 
E3: Learners lose interest in school, they are not encouraged to learn especially during 
the winter season and finally they leave school. 
R: Teacher 5 I can see you want to say something. 
E5: I wish to touch on family matters as contributory factor to psychological problem. 
R: Sure go ahead. 
E5: Family matters, for example continuous conflict between the learner's parent 
disturbs a learner psychologically. As his mind is affected learning too, will be 
badly affected. 
R: Hmm! 
E5: This is also connected to poor family background and lack of support by parents 
ofthe learners' education. 
R: How can psychological support service help in this regard? 
E4: The educators need to foster supportive environment. When this is achieved half 
the battle is won 
R: How? 
E4: Students will learn to trust their educators and health relationship will develop 
them good communication can easily start and invitational school is establish by 
all the parties that are involved. 
R: That sound ideal. 
E4: Very much. It can be a good foundation. 
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APPENDIXH 
INTERVIEW 4. 
FOCUS GROUP INTERVIEW WITH EDUCATORS 
R: denotes Researcher. 
E: denotes Educator. 
The names of educators have been omitted to ensure confidentiality. 
R: Good day to everyone. I want to thank you for coming and for being part of this 
discussion. I would take this opportunity to introduce my self. I am Zakhele 
Hlatshwayo and I am conducting the research in the psychological needs of educators 
as part of fulfilment of my Masters studies at Rand Afrikaans University. 
E:Hmm! 
R: I would like us to discuss the psychological needs that you require in your school. 
E: We need support in most areas in our school. 
R: Don't you receive support from the district. 
E: We do in the form of workshops although it is minimal. 
R: What about the SBST. 
E: The SBST is not functional in our school. We are experiencing problems in trying 
to get it off the ground. Other educators view it as over burden, so we are still 
struggling to get it started. 
R: I understand. 
E: The other thing is that we do try to maintain teamwork amongst ourselves. 
Educators within a learning area try to discuss problems that affect them. 
R: Good working spirit. 
E: Yes. We try to keep good working relationship. The only problem is that parents do 
not support us. The majority of them that are coming from this area are illiterate may 
be that's the reason they do not support us. 
R: Did you try other means of involving them. 
E: We have tried to involved them in the committee that raises funds for the school. 
On the day when they are suppose to come, they never show up. Even when their 
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children have disciplinary problems they do not come. That is one area that needs 
attention in our school. 
R: I agree with you. 
E: The other thing is that most of these learners do not stay with their parents. So 
grand parents do not have any interest in the schooling ofthe learners. 
R: How is morale of educators in your school. 
E: The love for these learners keeps us going. Otherwise the building, lack of 
resources is depressing us very much. During windy days the dust get inside the 
classrooms. When it rains water also get inside the classroom. 
R: Who is taking care of the building? 
E: I supposed it is the department, but we have tried to report this matter long time 
ago without getting any support. 
R: I understand. 
E: The other thing that depresses us is the curriculum. 
R: What about it? 
E: The demands are unbearable. There is too much paper work. Writing of portfolios 
of the learners such that most of our time is taken by the administration work rather 
than teaching. 
R: That is frustrating. 
E: Very much especially when you are given different grades to teach. 
R: Thank you very much for your contribution. 
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APPENDIX I 
INTERVIEW 5. 
EXTRACT INTERVIEW WITH THE PRINCIPAL. 
R: Denote interviewer. 
P: Denote principal. 
R: I would like to know what are your needs with regard to psychological support 
services. 
P: I would like to draw your attention to the fact that the District education support 
team is not fully functional. It does not have full complement of the members. That is 
why we are not fully aware of this service. The education support does not hold 
meetings with the principals so that we can discuss some of these problems. Right 
now there is a girl who is HIV positive, that is according to the mother. We do not 
know how to intervene. If we can be assisted by the district team we can really 
appreciate. 
R: Don't you have any committee that can help in the school. 
P: We do have the SBST here at school but you know part of the problem lies with us 
here at school. Educators are not prepared to go an extra mile in helping the learners. 
Most of the learners prefer to come to me here at the office. They leave their guidance 
teachers and come to me. 
R: What could be the reason for that. 
P: Well, part of the reason is because some of the educators are not friendly to these 
learners. They always chase them away and are very cheeky. 
R: I understand, what about the facilities? 
P: We do have facilities even if they are not best. I know educators will use that as an 
excuse for not attending to the problems here at school but, the reality is that they 
hardly come to ask me about the extra room that they can get for such purposes. I 
have even made the time-table to be flexible to accommodate counselling but still 
nobody is prepared to come forward to initiate all what I am discussing. 
R: Maybe is fear that guidance and counselling are non exam subject, they might be 
rationalised by the department. 
P: There is no need for them to fear rationalisation process. The first criteria that the 
department is looking for is curriculum need of the school. As of now one ofthe HOD 
is in excess list. I can notice that something is not going all right even if I do not know 
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what it is. They are denying pretending that everything is okay but, my sense tells me 
that things are not okay. 
R: How do you intend to work it out. 
P: I have tried to motivate my staff to work very hard. I have even tried to encouraged 
teamwork by calling some of the motivational speakers to come and talk to them 
regarding matters that concern educators. I even tried for the ten past years to organise 
principals around the area to discuss problems pertaining to us in this area. You can 
be surprised, principals do not meet in this area to discuss problems that affects us in 
the area. 
R: I understand. 
P: Part of our problem is the unions that we have, unions call up meetings at any time. 
Things that are discussed there for me are petty things. When you try to consult for 
something very serious you are not even attended to. It is unfortunate that most of the 
educators in the school are members of the unions. 
R: How do you deal with the issue of educator absenteeism. 
P: Educators in this school know that we have different registers. We have one for 
early leavers, where an educator signs and keep record for all those registers. As a 
manager one should always try to avoid treating educators different. It should be the 
same rule for everybody. 
R: That's fair and thank you for taking part in the discussion. 
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APPENDIXJ 
INTERVIEW 6. 
EXTRACT INTERVIEW WITH THE PRINCIPAL 
R: I would like to know if the psychological support by district is meeting your needs. 
P: The services offered by the Department of Education through its various district 
offices, namely Education Support Services, is of vital importance in our township 
schools. It is necessary and important in these historically disadvantaged schools 
because of the legacy of the past. Most of the learners found in these schools are 
either staying with parents who are both unemployed or are staying either with grand 
parents who depend solely on pension grant from the government. 
R: What kind of support do you need? 
P: As indicated in the opening statement, the support is vitally important. Because of 
socio-economic factors, learners experience numerous problems emanating from 
poverty. Most parents do not afford to pay school fees and because of lack of funds, 
cannot buy the learner support material like stationery and other learning aids. The 
support from the district offices, although limited because of the number of schools 
that have to be serviced, becomes very handy here. Because of the shyness and fear 
of being laughed by either teachers and/or fellow students, disadvantaged learners are 
free to open up and relate their problems only when confronted by officials from 
district offices. Only a small percentage (30-45%) do confide to their class teachers. 
Teachers are able to detect the level of poverty at homes through learners uniforms 
and inability to pay meagre fund-raisers like civvies and limited functions held at 
schools to raise funds (like Mr & Miss School X). 
R: What are your training needs? 
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P: The training provided, although up scratch and very empowering, is not sufficient. 
We are aware that because of the amount of work that has to be done by district 
officials and schools as well, training will never be deemed sufficient. I would like to 
see the educators being trained as counsellors, that is the area that is lacking. We do 
not have to refer all the cases to the district or other agents. 
R: What kind of problems do you experience? 
P: Poverty is one of the major problem in this community. The majority of the 
parents do not work. As a result of that we cannot even expect them to pay the school 
fees. 
R: I understand. 
P: The majority of the learners are staying with the grand parents that is why it is so 
difficult to have parents being involved in the school activities. That also causes 
problems for us because a number of learners lack discipline, the grand parent cannot 
fully control these learners. 
R: Any other problem. 
P: Learners in the school are abusing drugs. It is difficult to stop this problem because 
I am told that around this area, several people are selling drugs. 
R: Do you involve police in such cases? 
P: I wish that could happen, the thing is that some of these learners know where to 
hide drugs and can trick you by using the street name of the drug. 
R: Well, that's difficult. 
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P: Another problem is related to HIV I AIDS. Although we do not have statistics but a 
number of learners disappear without saying what are their problems. We only could 
see the body of the learner that there is a problem. Maybe we need to do something 
about it. 
R: Like what? 
P: Focus more on educator development because the kind of problems that we 
encounter at school today go beyond the training that our educators received. 
R: That's thoughtful, and thank you for your co- operation. 
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APPENDIXK 
INTERVIEW 7. 
EXTRACT INTERVIEW WITH A PRINCIPAL 
R: Denotes interviewer. 
P: Denotes principal. 
R: I would like us to talk about the needs of educators with regard to psychological 
support services. 
P:Hmm! 
R: The supports required by educators at the school level include counselling, social 
intervention and training. 
P: I understand. 
R: What are some of your needs with regard to psychological support services? 
P: Psychological support service can help us in a number of ways. The educators are 
first stretched to the limit by the demands made by the education department. 
R: What demand are those? 
P: The new curriculum training that educators are attending, is causing a lot of 
frustration for them and is keeping them busy all the time. They attend the trainings in 
the afternoon and by then they are already tired from working since in the morning. I 
am also told that even the trainers are not sure about the work that they present. All of 
that causes a lot of frustration for educators. There are always changes. Before they 
can even implement, they are told about new changes. 
R: What else. 
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P: The worrying factor is relating to assessment. The learners are pushed to the next 
grade because they have failed twice in the same grade or they are above the age 
cohorts. 
R:MMM ....... . 
P: All the paperwork that they need to do coupled with lack of resources adds to the 
stress that already exist. 
R: I understand. 
P: The department hardly take care of the stress or depression that is experienced by 
educators. 
R: Explain: 
P: I mean certain kind of provisioning or professional assistance should be given to 
the educators. 
R: What about the EAP? 
P: It is still very new concept and I personally do not have an understanding of it. 
More advocacy work needs to be done around it. 
R: I understand. 
P: Look the morale is definitely down among the educators. 
R: What can it be the cause? 
P: Quite a number of factors contribute to that. 
R: Like 
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P: Poor working conditions, lack of resources and unchallenging learners in the 
classroom. 
R: Thank you very much. 
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APPENDIXL. 
INTERVIEW 8. 
EXTRACT INTERVIEW WITH THE PRINCIPAL. 
R: Denote the researcher. 
P: Denote principal. 
R: I would like to know what are your needs with regard to psychological support 
services. 
P: The educator's needs are very vast when it comes to psychological support 
services. They need to be supported by department on different problems. 
R: Mention them. 
P: There is general lack of motivation amongst educators. That is evidence by many 
absent educators here at school and each time I have a problem with classes that are 
not having educators. Learners sit and make noise. 
R: Mmm ....... 
P: Again there is this tendency of educators not coming to school on Friday and 
Mondays every time. 
R: What would be the problem? 
P: The problem could be that they are either drinking very heavy or they are engaged 
in their own private matters. I have since tried to talk to them but I can see that I am 
hitting against the rock. That is why I say the department have a very big role to play 
in this regard. 
R: I understand any other problem. 
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P: There is also the issue of the educator who is always ill. That is very disorganising 
the school in as far as the time- table is concern. She has applied to take early 
retirement because of ill health but her application was rejected. 
R: What could be the reason? 
P: I am still going back to the department to make re- submission because I do not 
understand the reason for rejecting her application. 
R: What about learners? 
P: There are those who always give us problems. My experience is that when the 
learner come from broken families they always give some behavioural problems. 
R: Which behaviours are more likely to occur. 
P: Smoking at school, late coming even to disrespect their educators. Some you could 
see that the level of personal hygiene is not up to the required level. 
R: I understand. Thank you very much. 
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APPENDIXM 
ESSAY 1. 
LIFE STUDIES 
The actual words of educators are used without any change in spelling or grammar. 
PSYCHOLOGICAL NEEDS OF EDUCATORS. 
Educators in public school feel that there is a lot pressure put upon them. This comes 
in the form of the new curriculum changes that have come up.This comes in the form 
of the new curriculum changes that have come up. Teachers are getting workshop and 
have to implement immediately. There is no time for reflection on their learnings. The 
new curriculum brings with it much more paper work which adds on the work load. 
Many feel that there is no adequate support that is available to them. They also feel 
that all are swimming and drowning together and therefore are helpless. 
This state of mind and being is reflected by teachers being constantly absent because 
of illness such as depression. This is also reflected by poor work perfomance- which 
strains relationships between educators and managers of schools. Many educators also 
feel that they are under paid therefore the work that they are doing is not worth the 
rewards. The Education Support Services of the district main focuses on supporting 
learners and cannot give adequate support to educators. Educators have to have to use 
their financial resources to attend to their Psychological needs, therefore many of 
them do not attend/ or go for professional help with regard to their psychological 
needs- because this affects their financial resources. 
Many schools are also riddled with conflicts (internal) which is not dealt with. 
Managers are failing in terms of conflict resolution skills although they have been 
trained. These conflicts affects relationship and even the mental health of educators. 
Many educators just need to be listened to and heard. But feel that within a school 
there is no space for that and thus their frustration are coming out in various ways. 
The EAP has just been introduced to schools but schools do not access this service as 
much as expected. Many educator still do not know about this service. 
Many educators have been in the past used to using corporal punishment, but now that 
it is abolished they feel that power and authority has been taken away from them. 
They are finding it difficult to adjust to the new methods of dealing with discipline in 
the classroom. 
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ESSAY2 
PSYCHOLOGICAL PROBLEMS EXPERIENCED BY LEARNERS IN 
SECONDARY I HIGH SCHOOLS. 
Schools are expected to be havens of learning where learners can also explore their 
talents and free thinking. This is, however, not the case in schools that are in areas 
where hunger, unemployment and crime are the norm. 
Most learners come to school on empty stomachs. Supper was bread and tea. Usually 
that was the only meal for the day. The grand mothers who must also take care of 
their own children, have to provide for the family. In our area this family sometimes 
includes also extended family members. We therefore find some female learners who 
resort to selling themselves sexually. They do this so as to clothe themselves and to 
provide the next meal for the family. 
We then notice learners who do not care much about themselves. They are also highly 
sexually active. As a result the rate of unplanned pregnancies is rather alarming. This 
is noticeably amongst learners who have to struggle with their daily lives. They 
cannot cope with the unplanned child and they, therefore, perform badly in class and 
eventually drop out of school. Absenteeism of these young mothers from school is 
also very common. They lack emotional support from home. 
Then there are those learners whose parents or guardians are unemployed. They are 
often faced by problems like one parent becoming alcohol dependent. A learner who 
is seriously affected by such problems becomes petty thieves at school. Others tum to 
serious crimes like drug trafficking within the school premises, car highjacking and 
even house breaking. A good number of them are attention seekers by causing 
problems in their various classes. It often takes time for educators to notice or 
recognise the root of their problems as being parental neglect. 
Learners tend to bottle up a lot. Eventually ifthere is an educator who happens to be 
vigilant of such learners, he/she will be able to recognise the signs or telltales of stress 
and depression. Often it is late. We had to experience attempted suicides a number of 
times. One female learner is presently at a mental institution. The need for school 
based Social workers or counsellors is felt greatly during such times. 
Divorce or separation of parents has serious results on our learners. They feel rejected, 
and they cannot understand why they are at the mercy of relatives. Grade eights cry a 
lot, but the older ones harbour resentment and hatred. There are those who have a lw 
self esteem and they are rebellious in class. Some feel they are being used as slaves by 
their relatives. 
Educators do invite parents to come and discuss their children's problems. The 
response is very poor as the school is seen as a sanctuary for their children. It is 
therefore difficult for educators to act appropriately and timeiously to assist learners 
with their various psychological problems. 
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ESSAY 3. 
1. Our school needs adequate Psychological support as we have numerous 
problems with our learners. Most of our learners lack parental support as a 
result they end up bitter and not taking anything serious regarding their 
studies. 
2. We obviously don't get enough support from the district. The district should at 
least provide the school with one full time psychologist who can rescue 
learners. 
3. Teachers are very demoralised. There are problems that we encounter in our 
school, problems that the district is aware of, but there are no drastic measures 
taken by the IDS hence our teachers are demoralised. 
4. Discipline among teachers is well controlled. 
5. There is no teamwork most of the teachers are confused by OBE. Teachers 
don't meet time and again to discuss the problems that they encountering. 
Concerned HOD don't make follow up. 
6. Yes in our school absenteeism is a very serious problem. In a total of 20 
teachers at least five teachers are absent each and every day. 
7. There is no parental involvement Most of our learners don't stay with their 
biological parents so if you encounter a problem you don't know whom to 
contact. When parent meeting is called their parents don't attend. 
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ESSAY 4 
Late coming. 
Late coming is caused by different factors like- children are supposed to use one 
washing basin in the morning and they are many in the house. Some have to walk 
long distances to school everyday because parents cannot afford to give them money 
for taxis. Some learners come late to school because there is a sick person at home 
and they have to wait for the person who is employed to look after the sick person 
during the day to arrive. These are some of the causes of late coming and they 
negative impact on the learners. 
Pregnancy. 
Pregnancy is also a big challenge that the school is faced with. Every year learners 
become pregnant, then some drop out of school, but some do continue until they give 
birth. The school is trying to educate the learners about teenage pregnancy during the 
Life skills periods but the problem persists. Most of the time the performance of a 
pregnant learner drops. This might be caused by the hormones in her body or the 
attitude of other learners towards her or even the educators. 
The other problem with those learners that drop out of school because of pregnancy is 
that they do not make arrangement with the school to come back at a later stage. 
When a follow -up is done by the school, the family do not tell the truth, this makes it 
difficult for the learner to join the school later. 
HIV/ AIDS. 
Some of the learners live with family members who are HIV positive. Some lose 
parents because of this disease. The problem is that we do not as yet have a way of 
helping the affected learners and AIDS orphans. HIV/AIDS is part of the curriculum 
and educators have to be sensitive when they treat it in class if not the affected 
learners become emotional. We also have learners that are HIV positive. Most of 
these learners have been raped. 
The school is trying to give support to these learners but I feel this is not enough. 
GAMBLING & DRUGS. 
During breaks some boys gamble. Some claim that they gamble because they are 
trying to win some money to buy food. Some gamble just for the fun of it. Fights 
broke up during or after gambling. Then they come to class with grudges. The 
common drug at school is dagga. Dagga is affordable, because they sell it at Rl.OO per 
"zol" rolled in a paper. Peer pressure may cause some of the learners to join the group 
of dagga smokers. Sanca helps the school in this regard. 
All the above factors cause discipline problems at school, but still most of our learners 
behave in an acceptable way despite all the problems that they experience. Most of the 
learners do not share their problems with educators, the educator picks up the problem 
when for example the performance at the learners drops. 
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ESSAY 5. 
No two learners in class will ever be exactly alike. Some learners are slow and others 
leave things till the last minute and work best under pressure. Other learners have 
behavioural problems that affect their learning process. Some need more specialized 
educational programmes due to the severity of their disabilities. But unfortunately the 
psychological service in our district has insufficient human resource to cater for all the 
needs of the schools. Most unfortunately the gifted learners are always neglected 
because the educator is trying to help out those with learning problems. 
The socio-economic problems in the disadvantaged areas contribute to the existing 
problems, as most parents are not employed. Parents cannot afford to pay for the 
learners as most do not have money to pay for school fund, as facilities are mostly 
available in the city schools. 
Because of stereotyped way of doing things the educators may not be flexible enough 
to adapt the curriculum to suit the different diversities in the classroom. The language 
of instruction can also cause a barrier towards learning. With a language different 
from the home language the learner with difficulties may find it difficult to learn and 
communicate. The buildings in our present institutions are not accessible to all 
people. These must still be attended to. 
The support services are inadequate, these causes the support teams in schools not to 
be active as most do not know what to do and do not get any guidance from the 
support services. 
Our parents are still not fully involved in the education of their children. The social 
background especially from the environment where crime is rife creates a problem as 
most learners are easily influenced and thus cause behavioural problems in schools. 
Unfortunately both parents and educators may not know how to handle such 
situations. 
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ESSAY 6. 
PSYCHOLOGICAL NEEDS OF EDUCATORS IN TOWNSHIP SCHOOLS. 
Township schools need more resident psychologists to help immediately with 
interventions for learners with learning problems. Parents are travelling a long way to 
get services. If there is a resident psychologist issues of collaboration with other 
departments e.g. health, education and social welfare can easily be dealt with. Many 
learners in our schools have social problems that are affecting school progress. There 
are lot of abuse cases whether emotional to sexual abuse learners are affected. Parents 
are unemployed and there is high divorce rate. Because of all these social problems, 
learners involve themselves in gangsters others push drugs so that they can get 
money. There is also the HIV/AIDS problem that is affecting our learners very much. 
These learners became sexually involved when they are still too young. They do not 
have sufficient information about sex matters as a result they become victims of this 
HIV/AIDS epidemic. 
Parents are not involved in the education of their children. In most cases learners are 
staying with their grand parents because their parents have never attended school 
themselves, they leave the responsibility of teaching their children to the educators. 
As a result of this discipline is lacking because there is no parent involvement and 
guidance for this learners. The school expect educators to teach content, other than 
attending to behavioural and emotional problems of the learners. The burden of over 
crowding in schools, that is large numbers of learners need more support. 
The SBST team though it is there still it is not properly co-ordinated at schools. The 
training of this team is done at awkward times either in the afternoon, weekends or 
during the school holidays. This team does not take the emotional welfare of 
educators. 
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SBTS team is not functioning because the educators are over loaded with other 
responsibilities and time is just not available to concentrate in extra duties other than 
curricular activities. Educators are overwhelmed by so many projects at school. 
Again there is lack of support from district because district is under staffed. We as the 
school we are expected to deliver psychological support, which we did not receive full 
training. So there is no support for HIV positive learners and educators. 
Educators are exposed to stress full situations and are expected to deliver no matter 
how stress full the situation may be. It is difficult at times to be granted a leave to 
attend to personal problems because that will jeopardise the smooth running of the 
school. That is why educators break and resort to absenting themselves from the 
school. Then the results will drop and the education department will start to run after 
the educators rather than to provide essential service like psychological support to 
educators. We have the problems of parents who do not respond when called to 
attend matters of their children. The school suffers at the end because the discipline 
will drop. Everybody is fighting for his rights without thinking about infringing other 
people rights. Some learners abuse their rights and come to school drug and talk as 
they please with the educators. 
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